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Purpose 
 

The purpose of this handbook is to provide background knowledge that high school English teachers in 
China need to support writing instruction both for and beyond the Gaokao, with a section devoted to 
the knowledge of the English language known as the NMET: National Matriculation English Test.  For 
purposes of this handbook, the term Gaokao will be used to refer to the English section, particularly the 
English writing section, of the exam only. The suggested instructional practices are evidence-based and 
can be used throughout China in helping students to improve their writing in English.  

A standards-based curriculum is recommended for Chinese high school teachers for teaching, learning, 
and assessment purposes.  The standards are heavily referenced in this handbook. Rather than teaching 
towards the Gaokao, this handbook approaches writing as a process, and it suggests that teachers have 
students practice writing in a step-by-step systematic training process. The handbook also suggests 
some techniques that will help students to be more successful in each of the steps. Not only will this 
improve their writing for the Gaokao, but it will also give them more academic skills to prepare them for 
writing after the examination.  

This handbook is divided into five modules, and each module is discussed in the webinars presented by 
the English Language Specialist. The handbook follows suggestions from teachers who participated in an 
online survey on the same topic, as they quantified and qualified some of the struggles they face while 
teaching English writing to Chinese high school students, particularly those who are preparing for the 
Gaokao exam in their final year of high school and those who need to improve their academic writing for 
advanced studies.  

Examples included in this handbook are from the 2020, 2021 and 2022 Gaokao exams and from Chinese 
textbooks from two main publishers (PEP and FLTRP) that are used in high school English courses across 
China.  Many of the examples presented here are described in the Webinar series on the same topic 
provided by the Regional English Language Office (RELO) at the US Embassy in Beijing in July and August, 
2022.  Videos of the six webinars in the series are available through the RELO office. 
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Module Descriptions 

 

Module 1: Writing Basics 

This module presents the foundational, background knowledge that teachers need to support writing 
instruction. The Writing Rope instructional framework is introduced to highlight five component skill 
areas that students need for skilled writing, both for tests and beyond the tests into academic writing.  

The General Senior High School Curriculum Standards and the China’s Standards of English Language 
Ability (CSE) will be addressed and connections made in lesson plans for addressing the standards for 
writing.  

A set of teaching principles is presented, which includes the Gradual Release of Responsibility model, 
explicit instruction, differentiated instruction and scaffolds, opportunities for peer collaboration, mentor 
texts as models for writing, and increase the amount students write.  

 

Module 2: Quick Writes 

Examples of quick writes are presented to support English-language writing. Scaffolds for quick writes 
are provided. 

 

Module 3: Sentences and Paragraphs 

As the building blocks of writing, instructional suggestions for syntactic awareness are presented for 
focusing on sentence-level writing, to paragraph writing, and finally essay writing. Activities include 
sentence combining, sentence scrambles, and sentence elaboration, with examples from high school 
English textbooks in China. Patterns of organization for paragraphs and the use of transition words and 
phrases to make connections between sentences and paragraph are included in this section. Discourse 
and grammar are also addressed in this module. 

 

Module 4: Process Writing 

There are four steps in the writing process: think, plan, write, and revise. The importance of elicit 
instruction for each step is crucial. Scaffolds are presented for each step. These include bubble maps and 
outlines for the think stage, two-column notes for the plan stage, writing templates for the write stage, 
and suggestions for improving sentences and incorporating transition words in the revise stage. The 
importance of rubrics is stressed so that students know what is expected in the final written product. 

Teachers responded that they believe that students have a hard time coming up with ideas to write 
about, or that in fact, students may not have the necessary vocabulary to write about certain topics. For 
example, in the 2021 New Gaokao Type 1 Assessment (新高考 I 卷), students had to know cooking and 
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baking items commonly found in a kitchen to help prepare a special treat for Mother’s Day. Without the 
proper terminology, many students may struggle with this topic. 

 

Module 5: Three Types of Writing 

The main three types of writing include informational, narrative, and argumentative writing. Examples 
and text structure for each type is presented here. CSE standards are addressed for each type of writing.  
Chapter 5 of the Curriculum Standards state that for the Gaokao, students need to achieve senior high 
school English academic achievement level 2 to be considered proficient. Level 3 addresses those 
academic needs of students beyond the Gaokao. 

In addition to the three main types of writing, hints are also provided for teaching story continuation or 
alternate endings which has been a writing prompt on the Gaokao for the past two years.   Page 164 of 
the Curriculum Standards on “Methods for the writing test” serves as a reference for this section. 
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THE HANDBOOK 

 

Module 1:  Writing Basics 

 

Writing is a complex process that requires students to use a variety of writing skills, strategies, and 
techniques in order to be successful. Explicit instruction with guided practice is necessary to ensure that 
learners have the skills they need to complete a variety of writing prompts. While we can never predict 
what type of question may be on the Gaokao or may be necessary for an academic assignment, there 
are strategies that can be used for all types of writing.  

 

The Writing Rope: An Instructional Framework 

With a nod to Hollis Scarborough’s famous “Reading Rope,” Joan Sedita has created the “Writing Rope.” In 
Sedita’s words, “ … significant attention is paid to the multi-component nature of skilled reading, while 
writing tends to be referred to as a single, monolithic skill. I’d like to suggest a model that identifies the 
multiple components that are necessary for skilled writing—a similar ‘rope’ metaphor can be used to depict 
the many strands that contribute to fluent, skilled writing. It should be noted that instruction for many skills 
that support writing also support reading comprehension.” 

A similar “rope” metaphor can be used to depict the many strands that contribute to fluent, skilled writing, as 
shown in Figure 1 below. It should be noted that instruction for many skills that support writing also support 
reading comprehension. 

 

Figure 1: The Writing Rope (from https://dyslexiaida.org/joan-seditas-writing-rope/) 

https://dyslexiaida.org/scarboroughs-reading-rope-a-groundbreaking-infographic/
https://dyslexiaida.org/joan-seditas-writing-rope/
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As can be seen in Figure 1, writing is a process composed of critical thinking, syntax, text structure, 
writing craft, and transcription, each of which will be discussed in this handbook in more detail. 

Making students aware of the skills needed to execute a well-written paragraph or essay in English is 
crucial to them grasping what is required of them.  It is recommended that teachers explicitly introduce 
The Writing Rope, or at least an abbreviated and simplified version of the five components necessary for 
successful writing. 

Common issues for students who have difficulty writing may include: 

• Lack of critical reading skills 
• Lack of understanding of grammar concepts 
• Difficulty in editing their work 
• Difficulty in creating a logical sequence of ideas 
• Lack of strong vocabulary 
• Ineffective use of pre-writing strategies 
• Difficulty in getting started on writing 

Notice that all of these common issues are one part of The Writing Rope, and spending time on each skill 
is important in the writing process.  These are not skills that can be crammed for overnight, but rather 
skills that should be practice throughout high school to make students familiar with all types of writing 
assignments that they might face. Writing should be done intentionally, frequently, and systematically. 

It is recommended that teachers explicitly introduce The Writing Rope, or at least an abbreviated and 
simplified version of the five components necessary for successful writing. Why is the Writing Rope 
important? It’s important so that students see that writing is a complex process, and they can 
understand why mini-lessons are delivered on each individual part.  Writing is a process. It’s not 
something that can be crammed for overnight. 

So, we should not focus on JUST the Gaokao. Let’s give students the skills they need to be successful 
writing anytime, anywhere. 

 

High School Curriculum Standards 

http://www.moe.gov.cn/srcsite/A26/s8001/202006/t20200603_462199.html  

The General Senior High School Curriculum Standards must be considered by all teachers. Page 8 of the 
Curriculum Standards state: “The general aim of the general senior high school English curriculum is to 
implement the Party’s education policy comprehensively, cultivate and practice core socialist values, 
implement the fundamental task of fostering virtue through education, and further promote students’ 
English subject core competencies on the basis of compulsory education so as to make students become 
socialist builders and successors with love for China, international vision, and cross-cultural 
communication abilities. Based on the general aim of the English curriculum, the specific goals of the 
English curriculum are to cultivate and develop students’ subject core competencies which include 
language ability, cultural awareness, thinking capacity, and learning ability. The development of each 
component of the English subject core competencies is divided into three levels, which are specified in 

http://www.moe.gov.cn/srcsite/A26/s8001/202006/t20200603_462199.html


6 
 

“Appendix I: Levels of the English Subject Core Competencies.” Through the learning of the curriculum, 
students should be able to achieve the development goals of the core competencies set by the General 
Senior High School English Curriculum Standards.” The following descriptors are taking from the 
Curriculum Standards. 

Language ability goals: Students should have a certain degree of language awareness and a feel for the 
English language and should be able to integrate the existing language knowledge for use in specific 
regular contexts, understand the meaning expressed in spoken and written texts, identify the ways of 
expressing appropriate meanings, and use spoken and written language to express meaning and 
conduct interpersonal communication effectively.  

Cultural awareness goals: Students should be able to acquire cultural knowledge, understand cultural 
connotations, compare cultural similarities and differences, take in cultural essence, form correct values, 
enhance cultural confidence, form good characters of self-esteem, confidence, and self-improvement, 
and develop skills for cross-cultural communication and the transmission of Chinese culture.  

Thinking capacity goals: Students should be able to understand and analyze specific phenomena related 
to language and culture, organize and summarize information, construct new concepts, analyze and 
infer the logic in information, judge all kinds of ideas, and express their own views creatively. Students 
should develop the ability to think in an open and creative way.  

Learning ability goals Students are required to establish correct attitudes toward English learning, keep 
sustained interest in English learning, have clear learning objectives, be able to acquire English learning 
resources through multiple channels, plan the learning schedule and learning tasks effectively, choose 
appropriate strategies and methods, monitor, evaluate, reflect on, and adjust learning content and 
progress, and gradually improve the awareness and ability to use English to learn other school subjects. 

The Curriculum Standards state that Senior High School English Academic Achievement level 2 is for 
Gaokao, and level 3 is for beyond the Gaokao. Although most of the Curriculum Standards are not 
related to teaching English writing, there are two important ones that should be mentioned here.  
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Figure 2: High School Curriculum Standards, pages 76-77 

Pages 76-77 Table 13 Academic Achievement Level 2, point 2.13 refers to the genres of writing that are 
expected of students. It states that students should be able to describe their experiences (narrative), 
their opinions (argumentative), and events (informative), as well as produce a summary of a text. Most 
particularly, 2.13 states that students should be able to add an ending to a story. 

Table 2.14 is more concerned with the mechanics of writing, and states that proper vocabulary and 
grammar structures be used in order to convey meaning and ensure logical connections. 

Because the Curriculum Standards are vague, it is recommended that the “can do” statements from the 
CSE (below) be used for teaching and learning, as well as for assessment purposes.   

 

China’s Standards of English Language Ability (CSE) 

Published by the National Education Examinations Authority in 2018 as the first full-range English 
proficiency scale in China, the CSE has 9 proficiency levels with 3 stages depicting the development of 
language ability that were intended initially for assessment purposes. 

The full document of the CSE can be found at the following link:   
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http://cse.neea.edu.cn/html1/report/1804/9120-1.htm (Chinese version) 

https://cse.neea.edu.cn/html1/report/18112/9627-1.htm (English version) 

Users are advised to consult the document in Chinese or English, as the current handbook only refers to 
the English translation.   

China’s Standards of English Language Ability (CSE) defines the levels of English ability of Chinese 
learners and users of English, and it describes the features of their English language ability at each CSE 
level. The CSE provides assessment-based “can do” statements, and it is key to note that it was originally 
created for assessment purposes only. The CSE levels range from elementary (levels 1, 2, 3), to 
intermediate (levels 4, 5, 6), and to advanced (levels 7, 8, 9). Although the CSE provide assessment 
levels, the current handbook shows that the standards in the CSE can also be used for teaching, learning, 
and materials selection. Until this time, the CSE has barely been used for these purposes.  

“The chief purpose of the CSE, similar to the CEFR, is to increase communication about aims and 
outcomes of English language education through the use of a common terminology and interpretation 
of its meaning so as to facilitate the implementation of language education policy in China. Scaled 
curricula and assessments will improve the coherence of curriculum and assessment requirements, as 
well as the coherence of curriculum and assessment content specifications, leading to better efficiency 
of teaching and learning. A sensible way forward for English language education in China therefore is to 
use the framework as a guide to ‘bring curricula, pedagogy, and assessment into fruitful interaction with 
one another’ (Little 2007, p. 652)” according to 
https://languagetestingasia.springeropen.com/articles/10.1186/s40468-017-0032-5 

This handbook will focus on the intermediate levels, which is commonly equivalent to a B1 on the 
Common European Framework of Reference for Language (CEFR). For success on the Gaokao, level 4 
must be achieved; level 5 is for “beyond” the Gaokao, that is, English language learners who are more 
advanced that regular students in their English abilities and therefore ready for academic studies in 
higher education. For English writing assessment purposes, the following tables must be addressed: 

• Table 1 Overall language ability 
• Table 5 Overall written expression 
• Table 6 Overall organizational competence 
• Table 10 Grammatical competence 
• Table 12 Vocabulary competence 
• Table 13 Syntactic competence 
• Table 14 Textual competence 
• Table 15 Competence of rhetorical or conversational organization 
• Table 16 Cohesion competence 
• Table 17 Learning strategies of organizational competence 
• 6.3.3 Written expression: Table 42 to Table 51 
• Table 58 Expressing intentions in writing 
• Table 79 Self-assessment scale for organizational competence 
• Table 83 Self-assessment scale for written expression 

Levels 4 and 5 of each of these tables will be deconstructed below. 

http://cse.neea.edu.cn/html1/report/1804/9120-1.htm
https://cse.neea.edu.cn/html1/report/18112/9627-1.htm
https://languagetestingasia.springeropen.com/articles/10.1186/s40468-017-0032-5#ref-CR30
https://languagetestingasia.springeropen.com/articles/10.1186/s40468-017-0032-5
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First, let’s take a look at what the CSE standards are for the Gaokao (level 4) and for beyond the Gaokao 
(level 5), and then we can deconstruct the standards.  If we start with the standard that is our goal first, 
then we can develop a lesson around that standard. The standards that are related to writing only are 
discussed in this handbook. 

 

Table 1 Overall language ability 

CSE 4  Can understand language materials on common topics discussed in normal social 
interactions; can identify main themes and key content, grasp the main facts and 
viewpoints, and understand the intentions and attitudes of others.  

 Can communicate with others on familiar subjects in familiar situations; can describe the 
development of an event, describe current situations and related activities, point out the 
main features of things, and briefly discuss his/her viewpoints; can express him/herself 
fairly accurately, clearly, and coherently. 

CSE 5  Can understand language materials on general topics discussed in a variety of situations; 
can grasp their theme, identify the key points, find out facts, views, and intricate details, 
and get to know the intentions and attitudes of others. 

 Can communicate, discuss, and negotiate with others on topics such as study and work 
in familiar situations and express his/her viewpoints and display his/her attitude; can 
describe, clarify, or explain matters on general topics relatively effectively and express 
him/herself accurately, coherently, and appropriately. 

 

Now, let’s take a look at Table 1 Overall language ability. For level 4, students are expected to 
understand common topics in normal social interactions and identify the main themes, facts, and 
attitudes of others.  They should be able to describe situations and briefly discuss their own viewpoints 
fairly accurately, clearly, and coherently. Level 5 students, on the other hand, should be able to 
understand more diverse situations, be able to find out facts, and get to know the attitudes of others. 
These are much deeper skills than level 4 students.  Also, in addition to describing situations, they 
should be able to also clarify and explain various situations. The adverb “fairly” is removed, which means 
that level 5 students should be able to express themselves well. 

 

Table 5 Overall written expression 

CSE 4  Can express opinions on topic(s) he/she is familiar with, using some evidence to support 
his/her viewpoint(s) in a relatively persuasive manner. 

 Can coherently describe familiar activities (e.g. personal experiences and campus 
activities), using common rhetorical devices.  
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 Can briefly discuss familiar social and cultural matters (e.g. traditional festivals and 
customs) through social media (e.g. email and webpages). 

CSE 5  Can write short articles with argument and evidence on topics of interest, using a variety 
of cohesive devices and achieving semantic coherence.  

 Can write reports related to his/her own field of study (e.g. book reports and survey 
reports) with complete structure.  

 Can write for common practical reasons (e.g. letters of gratitude or meeting minutes) 
with the appropriate use of language. 

 

Table 5 Overall written expression shows us that a level 4 students should be able to describe and 
discuss familiar activities, but the standard for level 4 does not address how accurate the descriptions 
should be. By level 5, however, students are expected to not only be accurate in their language, but they 
are also expected to use a variety of cohesive devices to achieve clear, logical pieces of writing.  

Table 6 Overall organizational competence 

CSE 4  Can use grammatical knowledge about sentence structures, tenses, and moods to 
understand information.  

 Can use appropriate vocabulary to describe events and define concepts with appropriate 
pronunciation and intonation when speaking.  

 Can use basic knowledge of discourse to effectively organize information based on 
communicative purposes. 

CSE 5  Can use grammatical and textual knowledge of relevance to daily study or work, 
expressing meaning basically clearly, following stylistic conventions and requirements. 

 Can understand and use the differing functions of register and intonation.  

 Can understand the logical-semantic relations between complex sentences and 
paragraphs.  

 Can choose appropriate vocabulary to express opinions and participate in discussions on 
familiar topics.  

 Can choose appropriate sentence structures for particular communicative goals. 

 

For Table 6 Overall organizational competence, students at level 4 should be able to understand 
information using their knowledge of grammar, sentence structure, tenses and moods, whereas by level 
5, students should be able to use grammar and textual knowledge to express themselves.  Also, 
although students should only have a basic knowledge of discourse in order to organize their writing, by 
level 5, they should have a deeper knowledge and be able to use different registers, complex sentences, 
and appropriate vocabulary and sentence structure. 
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Table 10 Grammatical competence 

CSE 4  Can use correct pronunciation and intonation in an extended speech. 

 Can use appropriate vocabulary to define concepts and describe things, events, 
behaviors, and features. 

 Can use grammatical knowledge to understand texts, describe events, or express 
personal intentions. 

CSE 5  Can use correct pronunciation and natural intonation in daily study or work. 

 Can notice vocabulary used for specific purposes in a text when obtaining information. 

 Can choose appropriate sentence structures and vocabulary to describe events as well as 
express purposes and intentions. 

 

Table 10 Grammatical competence discusses the grammar awareness of both level 4 and level 5 
students. While level 4 students should be able to understand texts, describe events, and express 
intentions based on their knowledge of grammar, level 5 students should have more appropriate usage 
of grammar and vocabulary to achieve the same goals and additional goals like expressing purpose. 
Level 5 students should also have a wider vocabulary, so that they can notice vocabulary used only in 
specific fields (e.g. medical, law, education, etc.). 

Table 12 Vocabulary competence 

CSE 4  Can understand common expressions used to compare people, things, and events. 

 Can understand words describing abstract ideas and phenomena. 

 Can understand common homonyms (e.g. my bank manager, the bank of the river). 

 Can understand literal and metaphorical meaning of words and phrases in context 
(e.g. “I have a headache”; “He is a headache”). 

 Can distinguish between the precise differences of commonly used synonyms (e.g. 
find, search). 

 Can command the meaning of core vocabulary, its common usage, and its meaning 
in specific contexts. 

 Can understand basic vocabulary for daily topics relating to study, work, travel, and 
current affairs. 

 Can command knowledge about root words, prefixes, suffixes, and syllabic structure 
in English (e.g. fortune, fortunate, unfortunate). 
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CSE 5  Can understand differences in meaning between synonyms (e.g. stingy, economical, 
thrifty). 

 Can use appropriate vocabulary to express emotions and attitudes, such as 
politeness, euphemism, and modesty. 

 Can use highly complex vocabulary to describe highly complex objects, ideas, 
behaviors, or characteristics; and to illustrate concepts (e.g. air traffic control strike 
threat). 

 Can use relevant words and phrases to discuss familiar topics. 

 Can properly use common fixed expressions (e.g. take advantage of, if I were you). 

 

The knowledge of vocabulary words differs drastically for CSE levels 4 and 5 under Table 12 Vocabulary 
competence. A level 4 student is expected to understand common words and expressions, but a level 5 
student should have a wider range of vocabulary to include words to describe complex objects, ideas, 
behaviors or characteristics. Not only does a level 5 student need to understand these types of specific 
vocabulary words, but they also need to use them to illustrate various concepts.  

Table 13 Syntactic competence  

CSE 4  Can understand a variety of sentence structures (e.g. basic conditionals, reported 
speech, noun clauses, relative clauses, passive and active voice, infinitives and gerunds). 

 Can analyze syntactic structures in order to understand long and difficult sentences. 

 Can recognize non-restrictive structures and noun clauses used for combining 
information. 

 Can identify a variety of forms used to change the focus of a sentence, such as 
emphatic, inverted, and existential sentences, along with prepositional adverbs (e.g. “At 
eight o’clock I went down for breakfast”). 

 Can command syntactic functions and differences of common words with multiple 
parts of speech. 

 Can use correct language forms to express views, attitudes, and feelings. 

 Can use direct and reported speech to recount questions and suggestions of other 
people. 

 Can use complex verb tenses, including past perfect, present perfect, future 
continuous, and future perfect. 

 Can use simple parallel structures. 

 Can correctly use common conditional clauses expressing non-reality (e.g. “If I were 
you ...”). 
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 Can use adverbs or modal verbs to indicate possibility (e.g. perhaps, surely, might, 
should, will, must). 

 

CSE 5  Can command highly complex uses of modal verbs (e.g. might have done). 

 Can distinguish between typical sentence structures of formal and informal 
expressions (e.g. subjunctive mood often used in formal expressions: “Were they to 
come ...”). 

 Can effectively use language structures to clearly organize discourse, including 
possessive nouns, tenses, coordinate structures, and compound sentences. 

 Can use a variety of sentence structures (e.g. predicative clauses, attributive clauses, 
conditional sentences, non-finite clauses).  

 Can use subjunctive moods (e.g. “If I had ...”; “I would have ...”). 

 Can use the passive voice to objectively express points of view (e.g. “It was found that 
no cases of stealing had been recorded”). 

 Can use inverted sentences, emphatic sentences, and other forms to change the focus 
of the sentence (e.g. “Not only did he come to the meeting, but he gave a talk”). 

 

Table 13 Syntactic competence shows how the level 5 students has a progressively deeper knowledge of 
English syntax. The level 5 students should be able to use subjective moods, passive voice, inverted 
sentences, and a variety of sentence patterns, whereas a level 4 students is only expected to use verb 
tenses, conditionals, and models, and the standard does not include to what degree of accuracy those 
advanced grammar patterns should be used.  

Table 14 Textual competence 

CSE4  Can use simple cohesive devices to express meaning logically and coherently. 

 

CSE 5  Can use cohesive devices to construct logical and coherent relationships of contrast, 
progression, transition, and cause and effect.  

 

Table 14 Textual competence shows us how the use of cohesive devices should be used for a level 4 and 
a level 5 student. A level 4 student should be able to use simple cohesive devices in writing, but a level 5 
student should be able to use them to clearly show contrast, progression, transition, and cause and 
effect. 
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Table 15 Competence of rhetorical or conversational organization 

CSE 4  Can understand the layout of tables, charts, and paragraphs based on writing 
purposes, target audience, views, and stylistic effects. 

 Can use transitions or parallel structures to produce coherent and fluent discourse. 

 

CSE 5  Can appropriately use vocabulary or grammatical devices (including inversion and 
repetition) to change, emphasize, and/or reinforce meaning. 

 Can use common rhetorical devices such as simile or metaphor to reinforce effect. 

 Can describe or discuss topics with a focus or from a certain perspective/point of 
view. 

 

Table 15 also discusses how writing is organized. This standard focused on the ability to understand how 
writing has to be adjusted according to the audience, purpose, views and effects that are desired. 
Transitions are expected to be used by level 4 students, whereas level 5 students should have a firm 
command of other rhetorical devices such as similes and metaphors. Level 5 students should also be 
able to have a discussion from other points of view, not just their own. 

Table 16 Cohesion competence 

CSE 4  Can understand meanings and rhetorical effects conveyed by inverted and emphatic 
sentences. 

 Can recognize cohesive devices (e.g. comparison, exemplification) used in common 
text types such as exposition. 

 Can use basic textual knowledge to effectively organize information based on specific 
purposes. 

 Can establish coherence among sentences and paragraphs by varying words, 
sentences, or text structure to reinforce textual coherence and effectiveness of 
expression. 

 Can effectively use references and linking words to realize text coherence. 

 Can use words to express contrast, addition, and/or other logical relationships (e.g. 
however, although, nevertheless, similarly). 

CSE 5  Can understand textual meaning based on sentential cohesion and/or coherence 
among paragraphs. 

 Can use various cohesive devices to logically organize utterances and texts. 

 Can achieve semantic coherence by using passive voice to alter the focus of 
sentences. 
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 Can use cohesive devices to demonstrate relationships among sentences (e.g. 
comparison and contrast, cause and effect, progression, transition). 

 

Table 16 is also focused on cohesion in writing. While level 4 students should have basic knowledge of 
cohesion, level 5 students should be able to use a wider variety of cohesive devices to organize their 
writing. In addition, level 5 students should be able to use the passive voice to alter the focus in 
sentences.  

Table 17 Learning strategies of organizational competence 

CSE 4  Can confidently overcome difficulties in learning grammar by using the right methods. 

 Can use individualized methods to consolidate grammatical knowledge.  

 Can actively observe and reflect on rules about English language use. 

 Can collect common grammatical mistakes and summarize grammatical rules for 
reflection. 

 Can reflect on grammatical points that are difficult to use or tend to be used 
incorrectly; and find ways to improve. 

 Can review key words and sentences to consolidate grammatical knowledge through 
reciting beautifully written articles and sentences. 

 Can use different methods to learn English grammar, such as reading extensively, 
referring to grammar books, or consulting teachers. 

 Can gain useful language knowledge while watching TV programs by taking note of 
communication between English-speaking athletes and interpreters’ translations. 

 Can learn English grammar through listening to English songs or playing English 
games. 

 Can record and reflect on methods used for learning grammar. 

 Can use methods such as association and categorization to learn pronunciation rules 
of special letter combinations (e.g. technique, antique). 

 Can accumulate vocabulary through extensive reading. 

 Can use a variety of methods to memorize words (e.g. word cards, word lists, reading 
aloud, using phonological rules). 

 Can use linguistic knowledge to learn vocabulary (e.g. etymology, stems, suffixes). 

 Can use his/her favorite English learning software to build up English vocabulary. 

 Can accumulate vocabulary and sentence structures through communicating with 
others in English. 
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 Can use individualized methods to remember new sentences. 

 Can recognize the meaning of connectives in discourse to gain further knowledge 
related to discourse. 

 Can take note of the genre of a discourse in reading (e.g. narration, description, 
exposition, argumentation).  

CSE 5  Can appropriately use different kinds of reference books and resources to solve 
complex language problems. 

 Can express interest in different customs of the world and be willing to be exposed to 
and acquire related linguistic knowledge. 

 Can consolidate English knowledge through reading grammar books. 

 Can learn English grammar through online learning activities. 

 Can set realistic goals for learning English grammar. 

 Can use a variety of audio resources to gain English knowledge (e.g. English movies, 
talk shows, sports programs). 

 Can take note of grammar use when writing English diary or weekly journal entries. 

 Can refer to grammar books to summarize grammatical rules based on his/her own 
learning needs.  

 Can improve pronunciation and intonation through various methods (e.g. repeating 
after recordings, reading aloud, imitating materials). 

 Can learn vocabulary by reading and listening to English. 

 Can enrich and expand vocabulary range through reciting well-written articles or 
famous speeches. 

 Can take note of words used by teachers in class. 

 Can express an interest in reading authentic English materials and actively accumulate 
words and idiomatic expressions. 

 Can consolidate knowledge about vocabulary and grammar by watching English 
movies and reading English magazines and newspapers. 

 Can frequently reread and review texts and words which have already been learnt.  

 Can take note of the meaning of new words and examples of use when looking them 
up in a dictionary. 

 Can do grammatical analysis to help understand the meaning of long and difficult 
sentences. 

 Can seek help when having difficulties in understanding English sentences. 
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 Can study and understand long and difficult sentences through reading. 

 Can try to understand the meaning of long and difficult sentences by analysis. 

 

Table 17 discusses learning strategies, particularly those related to building vocabulary and memorizing 
grammar patterns. Level 5 students are expected to be able to recite speeches, watch English movies, 
analyze grammar, and read more often and more fluently than level 4 students.   

Table 42 Written description 

CSE 4  Can clearly describe familiar places (e.g. hometown and campus). 

 Can briefly describe changes to familiar people or surroundings. 

 Can briefly describe favorite movies, including main characters and storyline. 

 

CSE 5  Can describe familiar people or objects with sufficient clarity and explicit expression. 

 Can describe a familiar scene or setting (e.g. a traditional festival or a celebration) in a 
detailed manner. 

 Can describe personal experiences from life and study in relatively detailed content 
and coherent language. 

 

Table 42 discusses what students should be able to do as far as writing with description. While level 4 
students are only expected to briefly be able to write about familiar places, people, and movies, level 5 
students should be able to write about these topics in detail with sufficient clarity. 

Table 43 Written narration 

CSE 4  Can write short stories with sufficiently complete storylines based on written or visual 
input. 

 Can briefly and coherently narrate important events in his/her life. 

 Can clearly narrate familiar activities (e.g. class meetings, contests, club activities). 

 

CSE 5  Can compose short plays with relatively complete plots on familiar themes. 

 Can narrate events with clear structure and vivid content. 

 Can provide a relatively coherent narration of his/her experiences. 
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Table 43 talks about writing narratives. Level 4 students should be able to briefly write narratives based 
on their own lives and familiar activities, but level 5 students should be able to compose short plays and 
coherent narration of events with clear structure.  

Table 44 Written exposition 

CSE 4  Can briefly state opinions on common topics. 

 Can briefly express how he/she feels after taking part in certain social activities. 

 Can briefly explain familiar but abstract concepts (e.g. friendship or happiness). 

 

CSE 5  Can describe data presented in a graph, table, or chart in a relatively accurate and 
complete manner. 

 Can clearly explain the process of campus events (e.g. welcome parties and society 
meetings). 

 Can write a relatively detailed introduction to a familiar product, highlighting its main 
features. 

 Can clearly explain patterns of distribution shown in a graph and explain how they 
develop. 

 Can explain how to deal with daily routines (e.g. returning goods online or making a 
complaint). 

 

Table 44 discusses what students should do when doing expository writing. Level 4 students can briefly 
state their opinions and feelings, but level 5 students should be able to complete more difficult tasks, 
such as describing data in tables and graphs, explaining how to overcome problems, and explaining how 
campus events work.  

Table 45 Written instruction 

CSE 4  Can briefly describe steps involved in carrying out routine activities. 

 Can write a clear travel itinerary for outdoor group activities. 

 

CSE 5  Can write detailed activity plans for associations or clubs. 

 

Table 45 discusses written instruction. Level 4 students can briefly write the steps in carrying out routine 
activities, which level 5 students can write in more details. 
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Table 46 Written argumentation 

CSE 4  Can make suggestions on how to solve problems in his/her life or study. 

 Can clearly explain the pros and cons of a particular action. 

 Can persuade others to accept his/her points of view. 

 

CSE 5  Can comment on articles or chapters related to his/her study, articulating a clear and 
convincing viewpoint. 

 Can discuss social topics of interest, with clear viewpoints and good reasoning. 

 Can elaborate on his/her views in a relatively clear and orderly way and provide 
supporting evidence. 

 

Table 46 addresses writing argumentative texts. Level 4 students should be able to persuade others of 
their point of view, but a level 5 student should be able to do so in an orderly way with sound evidence. 

Table 47 Written interaction 

CSE 4  Can write letters or emails describing his/her personal information, interests, 
hobbies, and campus life. 

 Can write letters or emails to briefly describe familiar places (e.g. scenic spots). 

 Can briefly outline Chinese culture (e.g. traditional festivals and customs). 

 Can briefly describe his/her study plans, learning experiences, etc. in different 
contexts, including social media. 

 

CSE 5  Can write letters of job application, with correct format and complete content, 
highlighting the salience of his/her qualifications for his/her candidacy. 

 Can write letters or emails to report campus or social problems to concerned 
individuals in a clear and complete manner. 

 Can write letters of sympathy or condolence in appropriate language. 

 

Table 47 discusses various genres of writing such as letters, emails, and social media that level 4 
students should be able to complete, while level 5 students can write more advanced documents, like 
job applications, letters of condolence, and reports about social problems. 
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Table 48 Writing expression strategies 

CSE 4  Can plan the beginning, body, and conclusion of a piece of writing. 

 Can incorporate and reference relevant content from background reading to 
support a viewpoint. 

 Can use examples from daily life, study, or work to support, justify, or explain 
his/her viewpoint. 

 Can adjust wording or modify sentences as needed. 

 Can check for and correct inappropriate expressions and inappropriate uses of 
linking devices. 

 

CSE 5  Can adopt various pre-writing methods, such as group discussion, outlining, or 
listing key points. 

 Can use basic writing techniques (e.g. planning the structure of writing, 
developing/concluding paragraphs, using transitions). 

 Can use appropriate approaches (e.g. emphatic structures and punctuation marks) 
to highlight important points. 

 Can make proper adjustment of writing structure or content and correct language 
errors. 

 

Table 48 talks about strategies for writing, such as planning, providing examples, and including 
references for level 4 students and utilizing pre-writing methods and basic writing techniques for level 5 
students. 

 

Table 49 Writing expression strategies: planning 

CSE 4  Can provide a title suitable for the theme and main content of writing.  

 Can plan a paper’s structure, including its paragraph structure, in accordance with a 
descending order of significance and/or a balance between primary and subsidiary 
details. 

 Can list key words or points to summarize articles or chapters. 

 Can reasonably plan the introduction, main body, and conclusion of an essay to 
develop a complete structure. 

 Can outline key words before writing an essay. 
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CSE 5  Can outline the characters, themes, or ideas of a text to lend support to his/her ideas. 

 Can collect evidence from different sources in support of an argument. 

 Can adopt various pre-writing methods (e.g. group discussion, outlining, listing key 
points, association). 

 

Table 49 discusses the planning stages for writing. Level 4 students should be able to outline, plan the 
structure, and list key words before writing, and level 5 students should be able to collect evidence for 
supporting ideas, use various pre-writing methods, and outline all elements of a story.  

 

Table 50 Writing expression strategies: formulation 

CSE 4  Can use a topic sentence to highlight the main idea of a paragraph. 

 Can make use of relevant content from what is read to support his/her opinions. 

 Can use various writing techniques (e.g. using rhetorical questions and quoting 
proverbs) to make the beginning of an essay appealing. 

 Can arrange content logically in a spatial or temporal sequence or sequence of 
significance. 

 Can explain or account for something by taking examples from daily life, study, or 
work.  

 Can highlight the key points or existing problems in the presentation script by means 
of graphs, colors, or text styles. 

 

CSE 5  Can justify or refute by paraphrasing or citing other people’s opinions. 

 Can appropriately highlight key points (e.g. by using emphatic structures, 
punctuation, or font) to attract readers’ attention.  

 Can agree or disagree with someone in a euphemistic manner. 

 Can naturally initiate, maintain, and close written communication in a proper way 
within multimedia or online interactions. 

 

Table 50 discusses the writing process, with level 4 students able to write a topic sentence, arrange 
ideas logically, provide examples, write a hook, and use tables and graphs.  Level 5 students can refute 
other’s opinions, use proper punctuation and font to gain attention, and communicate online properly. 
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Table 51 Writing expression strategies: revision 

CSE 4  Can modify sentences or wording according to writing requirements or with support 
from others. 

 Can use appropriate conjunctions or verb forms to convert simple sentences into 
complex or compound ones, making the arguments more succinct. 

 Can revise with the support of word processing software. 

 Can check, identify, and correct inappropriate linguistic expressions and problems of 
cohesion and coherence. 

 

CSE 5  Can correct linguistic errata and adjust the structure and content of compositions 
through student peer review. 

 Can re-organize the structure, revise the content, and correct linguistic errata based 
on others’ comments. 

 Can adjust sentence structures according to requirements to make expression more 
specific. 

 

Table 51 discusses the revision process. Level 4 students can revise their work with the support of others 
or word processing software, but level 5 students can reorganize and revise their content according to 
suggestions from others through peer review. 

Table 58 Expressing intentions in writing 

This scale provides the description of abilities only for Level 1 to Level 6, which forms the basis of 
competence requirement for learners and users of Level 7 or above. 

  

CSE 4 

• Can write standard informal reminder letters or letters of warning. 
• Can write standard informal letters to tactfully request or refuse something. 
• Can write standard informal letters to tactfully offer a suggestion. 
• Can write standard informal letters to express his/her regret. 
• Can write simple formal letters to ask or notify someone of something. 

 CSE 5 • Can write formal letters to articulate complaints. 
• Can write formal letters to offer suggestions. 
• Can write formal letters to give recommendations. 
• Can write formal letters to express sympathy. 
• Can write formal letters to conduct negotiations. 
• Can write formal letters to suggest initiatives or to give counsel. 
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  Table 79 Self-assessment scale for organizational competence 

  

 CSE 4 

• I can use appropriate vocabulary to describe objects, behaviors, and features; and 

define concepts. 

• I can employ various sentence structures to understand information, describe 

events, or express intentions with appropriate pronunciation and intonation when 

speaking. 

• I can use simple cohesive devices to express meaning coherently and logically. 
• I can summarize my weaknesses in grammatical knowledge and seek ways to 

improve. 

 CSE 5 • I can speak with correct pronunciation and intonation in routine activities in study 

and work. 

• I can use appropriate vocabulary, sentence structures, and grammatical devices to 

make statements, interpret, and persuade. 

• I can use cohesive devices to express comparison and contrast, cause and effect, 

progression, and transition with coherence and logic. 

• I can use various reference materials and books to solve complex language 
problems. 

 

Table 79 Self-assessment scale for organizational competence is different from the other tables 
provided in the CSE, in that these scales are meant for students to self-evaluate their own abilities. The 
students themselves can determine which of the bullet items they can perform and self-assess 
themselves accordingly.   

 

Table 83 Self-assessment scale for written expression 

  

CSE 4 

• I can write my views on topics I am familiar with or interested in. 
• I can write a summary of what I have read. 
• I can write a brief report on a certain social practice. 
• I can write my resume. 
• I can write brief news reports for media such as university newspapers. 
• I can write an outline before I start writing. 
• I can use a topic sentence to emphasize the main idea of a paragraph. 
• I can check my writing and correct errors in word use and connection. 
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 CSE 5 • I can write letters to apply for overseas exchange programs. 
• I can write down my thoughts and/or views after seeing a film/play or visiting an 

exhibition. 
• I can write a book report after reading. 
• I can collect materials from different sources to improve my writing. 
• I can revise the structure and content of my writing based on teacher or peer 

feedback. 
• I can write short argumentative essays following academic conventions. 
• I can write letters/email and notes related to my study or work. 

 

Like Table 79, Table 83 Self-assessment scale for written expression is for students to self-evaluate their 
own writing abilities. Students can look through the bulleted items for each level and determine where 
they fall.  
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Gradual Release of Responsibility: A Teaching Principle 

The main teaching principle suggested for this handbook is the Gradual Release of Responsibility 
principle.  The gradual release of responsibility model of instruction suggests that cognitive work should 
shift slowly and intentionally from teacher modeling, to joint responsibility between teachers and 
students, to independent practice and application by the learner (Pearson & Gallagher, 1983).  

In the Gradual Release of Responsibility principle, the teacher scaffolds a writing activity in a “I do” 
introduction to a lesson. Then, once the students witness the teacher doing the activity, they become 
involved with the teacher in the same activity in a “We do” section of the lesson. The teacher is involved 
to ensure that students are on track and understand the assignment. Finally, the teacher releases 
students to work individual in a “You do” work session of the lesson. The “You do” part should be the 
longest and form the body of the lesson. The teacher can monitor students’ progress by walking around 
the classroom during the “You do” part to see if the students have any questions. 

The Gradual Release of Responsibility technique moves from focused instruction, to guided instruction, 
and then finally to independent learning. This technique emphasizes “learning through doing”, which 
has as its key goal having students to complete a task themselves. Below is a table which explains the 
role of Gradual Release in a lesson plan. 

 
What the Teacher Does Why it’s important 

Motivating/Beginning Activity/Do-Now 
• Review material, concepts, skills 

taught and learned in previous 
lessons (use a "do-now" activity or 
some other motivating, student-
centered activity) 

• A good independent activity at the 
beginning of the lesson 

• Shows students how previously learned 
material relate to new skills 

• Starts the students immediately upon 
entering the classroom 

• Specifics should be posted in the same place 
everyday 

Reveal Lesson Objective clearly and completely 
• Objectives should be 

standards-based, measurable, 
observable 

• Objective should be referenced, 
reinforced and summarized throughout 
the lesson. 

• Use terms students understand 
• This helps make efficient use of time 

and increases organization, 
understanding and teacher clarity 

• Connect it to students' needs 
• Ideally every student in the class should be 

able to cite or refer to the objective if asked 
“what are you learning today?”!! 

Learning Activities – “Agenda” 
• Tell students how they will reach objective 
• e.g., Teacher-Directed (Lecture, 

Modeling, Teacher- Monitored 
(Group, pair, independent) 

• No “mystery” about your lesson – 
transparency aids in student 
engagement and ultimately retention 

Teacher Directed “I Do” – “Mini-Lesson”- New 
Material 
• Provide relevant information and 

examples in your teaching 

• You are teaching with modeling, clear 
examples, explicit 

• Avoid distractions, getting "off" the 
objective – keeping students engaged 
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Guided Practice – “We Do” 
• Provide appropriate practice of the 

lesson with teacher as “guide” 
• Check for comprehension – are they ready 

for next step? 
• Provide Feedback 

• Students practice with the teacher referring 
to the lesson objective 

• Use those techniques to find out if 
students are ready for "practice" 

• Feedback is usually verbal – must relate to the 
objective 

Independent / Group Practice – “You Do” 
• Encourage the practice of Think-Write-

Pair-Share-Revise 
• More monitoring, checking in with 

feedback 
• Give explicit direction for the tasks –oral 

and written 

• Students now practice on own, in pairs, in 
groups 

• Give them time to “think” first and then put in 
pairs/groups 

• Students know the routine that teacher 
will be monitoring to confer, help, keep 
students on task, checking on 
comprehension, feedback 

Homework – 
• Should be posted – articulated – modeled 

with examples 
• If you want them to do it, give it 

importance 

• Students will comprehend importance of 
independent practice and reinforcement 
of daily lesson(s) 

Closure – Note: Never Skip – 
• Summarizing the objective – “did we get 

there?” 
• Exit – ticket type strategies (A-B-C, 3-2-1) 

lesson summary, logs, short-writes, 
feedback quiz 

• This is PLANNED to give you feedback on 
the lesson 

• Have the students summarize key points 
of the lesson in order to reinforce what 
they've learned 

• Closure is student-centered 
 

 

Table 1:  Gradual Release of Responsibility lesson plan template 

Below are two example lesson plans using the Gradual Release of Responsibility technique. 

The first example is taken from the People’s Education Press (PEP), Compulsory Textbook 3, Unit 4: 
Space Exploration (page 50). See Figure 2 below. In this lesson, students are required to write an 
argumentative essay on the topic of whether space exploration is a waste of money or not. 

Before reading the article or doing any writing, it is crucial that the teacher informs students that this is 
an argumentative text and that there is no right or wrong answer to the question “Is Exploring Space a 
Waste of Time and Money?” Inform students that they will get the chance to write their opinions, and as 
long as they can justify their opinions, then there is no “correct” answer to the question. 

LINKS TO CSE:  Students are required to write an argumentative paragraph/essay on the topic of 
whether space exploration is a waste of time and money or not. We can clearly see that CSE 4: Table 5 
Overall written expression can be achieved as long as students can state their opinion, citing some 
evidence to support whether they think space travel is a waste of time and money or not.  
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CSE 4 Can express opinions on topic(s) he/she is familiar with, using some evidence to support 
his/her viewpoint(s) in a relatively persuasive manner. 

 

Key words to understanding level 4 and how it is differentiated from level 5 (beyond Gaokao) are 
underlined above. Students only need to provide some evidence for their opinions, and only need to be 
relatively persuasive. We can move students to CSE 5, beyond the Gaokao, by ensuring the there is a 
variety of sentence structures, transitional phrases, and coherence. This is key to more advanced 
writing, as there is no mention of this requirement for CSE level 4.  

CSE 5 Can write short articles with argument and evidence on topics of interest, using a variety of 
cohesive devices and achieving semantic coherence.  

 

Another key difference between Table 5 levels 4 and 5 is the familiarity of the topic. While students are 
only expected to write about familiar topics for level 4, the number of topics is expanded for level 5 
writing to include to include topics of interest. The Gaokao is aligned with CSE level 4, so it is the 
expectation and thus the “standard” that students should be able to complete the essay with “some” 
evidence in a “relatively” persuasive manner.  

Textbook Examples  

Example 1:  PEP Compulsory Textbook 3, page 50 

The first example is taken from the People’s Education Press (PEP), Compulsory Textbook 3, Unit 4: 
Space Exploration (page 50). See Figure 2 below. In this lesson, students are required to write an 
argumentative essay on the topic of whether space exploration is a waste of money or not. Before 
reading the article or doing any writing, it is crucial that the teacher informs students that this is an 
argumentative text and that there is no right or wrong answer to the question “Is Exploring Space a 
Waste of Time and Money?” Inform students that they will get the chance to write their opinions, and as 
long as they can justify their opinions, then there is no “correct” answer to the question.  

Links to CSE: 

CSE Table 5 can be linked to this writing assignment.  A key difference between Table 5 levels 4 and 5 is 
the familiarity of the topic. While students are only expected to write about familiar topics for level 4, 
the number of topics is expanded for level 5 writing to include to include topics of interest. The Gaokao 
is aligned with CSE level 4, so it is the expectation and thus the “standard” that students should be able 
to complete the essay with “some” evidence in a “relatively” persuasive manner.  Also, Table 46 
addresses Written argumentation, and the following standard can be linked to this lesson. 

For CSE 4, students:  

• Can make suggestions on how to solve problems in his/her life or study.  

• Can clearly explain the pros and cons of a particular action.  

• Can persuade others to accept his/her points of view.  
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Figure 3: People’s Education Press (PEP), Compulsory Textbook 3, page 50 

I DO: For this activity, let’s use the Gradual Release of Responsibility technique. So, we have to think 
about the (I Do) part of the technique. Prior to the writing activity, students will have completed several 
exercises related to the topic. This advanced preparation provides opportunities with ample prior 
knowledge on the topic of space exploration. We could do this by first having the students read the 
passage about space exploration out loud and review any vocabulary that may not be familiar to them. 
The teacher could create a T-chart on the whiteboard about the pros and cons of space exploration. T-
charts are great and easy to use graphic organizers that can be created on the spot or with a template 
that is created in advance, such as a handout. There are various online resources for graphic organizers, 
such as the following links: 

https://www.hmhco.com/blog/free-graphic-organizer-templates 

https://www.hmhco.com/blog/free-graphic-organizer-templates
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https://www.canva.com/graphic-organizers/templates/ 

https://creately.com/blog/diagrams/types-of-graphic-organizers/ 

Evidence from the text as well as student opinions can be used to complete the graphic organizer. The 
teacher could first find 1 or 2 examples from the text and then have students find other examples from 
the text to complete the T-chart together as a class. This utilizes CSE Table 4, for level 4, which states 
that students can incorporate and reference relevant content from background reading to support a 
viewpoint as part of their writing strategies.  

For the pros’ column, students should have identified the three from the text. 

1. Space exploration records data on land and weather patterns, and that data is helpful to farmers to 
grow food. 

2. Space exploration has advanced technology by encouraging new materials to be created, such as the 
GPS, smartphone cameras, and memory-foam pillows. 

3. Space exploration has shown that our resources on Earth are limited and opened our eyes to other 
planets that could one day be our home. 

Once the T-chart is completed, the teacher could write an introduction on the board about either the 
pros or cons of space exploration. This would include using the title of the article as a reference and 
stating as her claim whether or not she believes space exploration is worth the money. After her claim, 
she could begin to state the first reason why she believes that space exploration is good, based on the T-
chart above. As the teacher completes the first part of the paragraph, students are directed towards 
how to set up the paragraph by using the essay on page 50 as an example. Explicit instruction on the 
organization of the text will help students to understand that they will need to create an essay much like 
this one.  Below is an example of a handout that could be used (see Figure 3). 

WE DO: For the Guided Instruction part of the lesson, the teacher can use Figure 3 to help students 
organize their thoughts on space exploration. While referencing the T-chart that is on the board, 
students can fill out the graphic organizer with the help of the teacher.  The teacher can show the 
graphic organizer on the board and use student examples (use those students who volunteer to share 
their answers).  Arguments 1 and 2 can be completed for this part of the group exercise.  

  

https://www.canva.com/graphic-organizers/templates/
https://creately.com/blog/diagrams/types-of-graphic-organizers/
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Space Exploration Persuasive Essay Graphic Organizer 
Scientific Question: Should humans continue to explore space? 

Topic Paragraph (hypothesis) - The topic paragraph should be three sentences long. It should begin with 
a lead sentence (an interesting statement that grabs the reader). Then, restate the question and include 
your opinion. Finally, identify the three arguments you plan to use to support your opinion.   

  

Argument #1 –  

 

Supporting Detail: 

 

  

Your supporting detail is factual information that 
supports your argument. Remember you are 
trying to persuade the reader that your opinion 
is believable. 

Argument #2 - 

 

Supporting Detail: 

  

  

Your supporting detail is factual information that 
supports your argument. Remember you are 
trying to persuade the reader that your opinion is 
believable. 

Argument #3 - 

 

Supporting Detail: 

 

  

Your supporting detail is factual information that 
supports your argument. Remember you are 
trying to persuade the reader that your opinion 
is believable. 

Conclusion 

  

Restate your opinion in a sentence that is 
different than what you wrote in the topic 
paragraph. 

  

Summarize major persuasive reasons - This is a 
restatement of your three arguments. 

  

Final persuasive statement – This is one final 
thought that you want to leave the leader with that 
reinforces your opinion. 

Figure 4: Space Exploration Graphic Organizer 

Whenever students are given a writing task that is graded, it is important to share the rubric with them 
prior to writing. Below in Figure 5 is one example of a rubric that could be used.  
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Space Exploration Persuasive Essay Rubric 

   0 1 2 3 

Topic 
Paragraph 
and 
introduction 

Brief statement 
of 1 sentence 
and confusing 
arguments for 
traveling to 
space. 

At least 2 
sentences but 
confuses 
arguments for 
traveling to 

space 

Correctly identifies 
arguments for 
traveling to space but 
a brief 2 sentence 
introduction. 

Correctly identifies 
arguments for 
traveling to space 
and at least a 3 
sentence 
introduction. 

  0 1 2 3 

Conclusion 1 sentence 
summary with 
errors. 

1 sentence 
summary with 
no errors. 

2 sentence summary 
with errors. 

3 or more sentences 
and summary 
without errors. 

  0 1 2 3 

Persuasive 
Arguments 
(#1, #2, and 

#3) 

One persuasive 
argument with 
errors. 

One persuasive 
argument with 
no errors. 

Two persuasive 
arguments with at 
most one error in one 

of the arguments. 

Three persuasive 
arguments with no 
errors. 

  0 1 2 3 

Reason detail 
and logic for 
arguments 
#1, #2, #3 

Only one logical 
detail for each 
persuasive 
argument with 
an error. 

Only one logical 
detail for each 
persuasive 
argument with 
no errors 

Two logical details for 
the first two 
persuasive arguments 
and one logical detail 
for the second 

argument. 

At least three logical 
details for each of 
the three persuasive 
arguments. 

  0 1 2 3 

Defining 
terms 

Incorrectly use 
and define the 
terms related to 
space. 

Correctly use 
and define the 
terms related to 
space, with only 
2 errors. 

Correctly use and 
define the terms 
related to space, with 
only 1 error. 

Correctly use and 
define the terms 
related to space with 
no errors 

 

 Figure 5: Space Exploration essay rubric 
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YOU DO: Now, on their handout or notebook, the students could complete their third reason of 
supporting or disagreeing with their opinion of space exploration.  The teacher may choose to have 
students do this independently or in collaboration with a partner. As students are working, the teacher 
moves around the classroom providing individual feedback and support.  

Once students have completed the graphic organizer, they should have time to complete the 
paragraph/essay independently. The teacher may choose to use this as a timed-writing assignment, 
allowing students at least 30 minutes to write using the graphic organizer and the t-chart on the board 
as references.  

In Table 6 Overall organizational competence CSE level 4 states that for organization, students can use 
basic knowledge of discourse to effectively organize information based on communicative purposes.  
Therefore, as students are writing independently, the teacher can check for basic organization of the 
paragraph or essay. 

If each writing activity utilizes the Gradual Release of Responsibility technique, students will be 
supported in their writing endeavors.  

Before we move onto a second example, below are some lesson plans that can be used based on the 
Gradual Release of Responsibility method.  
Templates for these planners and more examples of lesson plans and planners are posted at 

http://teacher.depaul.edu/Lesson_Planning_Structures_and_Guides.html 

  
Example of a complete lesson plan: 

Composition  
Lesson Plan 

Teacher’s  name:  

Focus Standard:   
 

Grade: 9 

Vocabulary Parallel plot; subplot; flashback; flashforward; foreshadowing; in 
media res 

Objectives and Success Criteria Analyze how an author’s choices concerning how to order events 
or manipulate time creates a specific effect. 
 
 
I can define and identify common plot techniques. 
I can explain the effects that result from the use of common plot 
techniques. 

http://teacher.depaul.edu/Lesson_Planning_Structures_and_Guides.html
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Activating Strategy 
 
 

“On Listening to Your Teacher Take Attendance” by Aimee 
Nezhukumatathil 
 
 
As you read, pay particular attention to the sensory language the 
poet uses throughout the poem.  Then, in your journal, sketch two 
images or objects that stand out in your memory from a classroom 
you had as a young child.  Finally, free write to describe those 
memorable images or objects concentrating on using vivid details 
and sensory language. 

I do 
 
 

Direct Instruction:  mini lecture / notes on nonlinear plot 
techniques; media clips demonstrating various techniques; if 
time/technology allow, students may locate examples of movies or 
television shows that demonstrate the techniques to share with 
the class 

We do 
 
 

Gallery Walk:  Students will view images that will likely trigger 
memories from their younger days (e.g., a photo showing a first 
day of school scene, a birthday party, a roller coaster, a new baby 
being brought home, a funeral, etc.).  Students will choose three 
images and add their memory to the particular anchor chart.  
Students will volunteer to share memories, and the teacher will 
facilitate a discussion on the effect these memories can have 
(moods created, lessons learned, conflicts that arose).  Together, 
we will continue the conversation to identify effects that authors 
can create when they choose to structure texts in particular ways.  
Students will continue their note-taking during this portion of the 
lesson. 

You Do, Together  
 
 

Independently, students will read the flash fiction story, “55 Miles 
to the Gas Pump” by Annie Proulx.  In partners or small groups, 
students will complete a graphic organizer  providing an overview 
of the major story elements.   

You Do 
 
 

Write an additional paragraph to add to the flash fiction “55 Miles 
to the Gas Pump.”  The paragraph should fit in prior to the story’s 
last line. Your writing should feature another character’s 
perspective and another parallel plot.  After you write your 
narrative paragraph, identify the effect you created with your 
parallel plot (e.g., suspense, tragedy, comedy, surprise, etc.) and 
elaborate on how the choices you made in your writing help to 
create that effect. 

Assessment 
 
 

Story element graphic organizer; narrative writing and analysis of 
effect 

Differentiation 
 
 

Guided notes organizer may be provided during direct instruction; 
students may be placed in groups based on level of mastery shown 
during prior lessons (particularly those related to RL2 and RL3) for 
“You do, together” activities; high flying students may be given 
extension activities or more difficult texts.  
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Possible additional activities Grammar Lesson: gerunds 
Constructed response:  What is the effect of Proulx’s choice to 
include the last line of the story “55 Miles to the Gas Pump?” 
Supplemental / alternative texts:  “River Merchant’s Wife - A 
Letter” -  Ezra Pound; “Backwards” - Warsan Shire; “Dinosaurs in 
the Hood” - Danez Smith; “Tell Tale Heart” - Edgar Allan Poe; 
“Dead Men’s Path” - Chinua Achebe; “Miracles” by Lucy Corwin 

 
Figure 6: Example lesson plan using Gradual Release, from 
https://docs.google.com/document/d/1HdqjuPsALYjaJjhsaUnoCuyoA8H89p8WASHEIP7nV-Q/edit 

Some other teaching ideas for Example 1 include: 

• Brainstorming -Graphic organizers (t-charts) 

• Videos about fallacies in arguments such as 
http://content.nroc.org/DevelopmentalEnglish/unit08/Foundations/logical-fallacies-and-causal-
relationships.html 

This site shows practical applications, provides examples, and allows students a chance to practice. 

The United States Embassy in Beijing also provides access to all Chinese teachers to the Monster book, a 
great resource for any teachers of English in grades K-12.  Page 141 of the Monster book provides the 
lesson plan for story starters.  While using this lesson, as the teacher, provide students with 1 or 2 
sentences for writing a paragraph/essay for space travel as well as 1 or 2 sentences against space travel. 

 

Example 2: PEP Compulsory Textbook 2, page 56 

Links to CSE: Table 48 Writing expressions says that level 5 students can adopt various pre-writing 
methods, such as group discussion, outlining, or listing key points. Group discussion is a great pre-
writing strategy that can be applied with almost any level of learner, provided that the teacher is willing 
to provide supports with vocabulary.  Also, Table 5 of CSE Overall written expression says that level 
4 students can express opinions on topic(s) he/she is familiar with, using some evidence to support 
his/her viewpoint(s) in a relatively persuasive manner.  Since music is a familiar topic, students should 
be able to give their point of view on this topic, albeit with some problems in coherence and 
organization 

 
Now, let’s take those examples of Gradual Release and apply it to our second example. Example 2 is 
taken from the PEP press textbook 2, compulsory book. It is on page 56 of the textbook, in unit 5. The 
writing prompt is to discuss how music can change a person’s life.  

https://docs.google.com/document/d/1HdqjuPsALYjaJjhsaUnoCuyoA8H89p8WASHEIP7nV-Q/edit
http://content.nroc.org/DevelopmentalEnglish/unit08/Foundations/logical-fallacies-and-causal-relationships.html
http://content.nroc.org/DevelopmentalEnglish/unit08/Foundations/logical-fallacies-and-causal-relationships.html
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Figure 7: People’s Education Press (PEP), Compulsory Textbook 2, page 56 

Prior to writing, students will have already discussed music and musical preferences. The text they will 
read is about how music has affected Sarah’s life. Students will then be required to write a speech about 
how much can change a person’s life.  

A handout for writing speeches might be a good way to start.  See below for one example. 

Let’s look at how Gradual Release can be used for this lesson.  

I DO: Using the blackboard or a screen, share the following quote from Berthold Auerbach: “Music 
washes away from the soul the dust of everyday life.”  

Begin a class discussion by asking students what they think of this quote.  Here are other examples the 
students can be shown. “Music can change the world because it can change people.” —Bono  

“Music doesn’t lie. If there is something to be changed in this world, then it can only happen through 
music.” —Jimmy Hendrix  

“One good thing about music, when it hits you, you feel no pain.” —Bob Marley  
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The quote should be used to generate a discussion about music and the effects music can have on 
people. The teacher can then show how a quote might be a good introduction to the speech about how 
music affects someone’s life. As students mention good points about music related to the quotes, the 
teacher can take notes on the board.  

WE DO: Have students think of a song that they know that has meaning. Determine whether the song 
speaks specifically about a real-life event or incident and compare what the song describes with the 
actual event, or whether the song is a general commentary on the state of affairs at the time. How does 
this song affect people?  The teacher can make notes on the board as students respond. 

The teacher then distributes the speech outline template in Figure 7 and goes over the requirements for 
writing. 

YOU DO: Now, have students work independently to write their speeches using the outline below in 
Figure 8.   

 

SPEECH OUTLINE TEMPLATE 

Topic:_______________________________________________________________________________ 

Thesis:_______________________________________________________________________________ 

INTRODUCTION 
  

I.        Attention Getter: _________________________________________________________________  
II.      Connect with Audience: ____________________________________________________________   
III.   Establish Credibility: ________________________________________________________________  
IV.   Thesis Statement: __________________________________________________________________   
V.     Preview Main Points: _______________________________________________________________  
  

BODY  (3-4 Main Points for a 5-7 minute speech) 
                 

I. Main Point #1 (full sentence): __________________________________________________________  
A. Sub-Point: _________________________________________________________________________  
1. Supporting Point:____________________________________________________________________  
 

2. __________________________________________________________________________________  

a. __________________________________________________________________________________  

b. __________________________________________________________________________________  
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B. __________________________________________________________________________________  

1. __________________________________________________________________________________  

2. __________________________________________________________________________________  

a. __________________________________________________________________________________  

b. __________________________________________________________________________________  

Transition Statement: __________________________________________________________________  

II. Main Point #2: ______________________________________________________________________  

A. __________________________________________________________________________________  

1. __________________________________________________________________________________  

2. __________________________________________________________________________________  

a. __________________________________________________________________________________  

b. __________________________________________________________________________________  

B. __________________________________________________________________________________  

1. __________________________________________________________________________________  

2. __________________________________________________________________________________  

a. __________________________________________________________________________________  

b. __________________________________________________________________________________  

  

CONCLUSION 

  

I.   Signal Closing-or-Transition to Conclusion: _______________________________________________  

II.  Summary of Main Points: _____________________________________________________________  

III. Restate Thesis Statement: ____________________________________________________________  

IV. Concluding Remarks: ________________________________________________________________  

Figure 8: Speech template 

Another activity that would work well for this lesson can be found on Monster: page 111: 

“Group Mind Map” 
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Procedure 1. The first time doing a mind map with students, guide them through the format and 
emphasize the different ways to approach making a mind map. a. Brainstorming what is known about a 
topic b. Predicting what a reading or talk will be about based on the title, abstract, or any other 
information c. Taking notes on a talk or reading  

2. Give students the title or topic of the reading to be used for the activity. Place the topic in the middle. 
Each branch can be any subheading about the topic. The easiest way to start might be to use a wh- word 
for each branch (What, When, Where, Why, Who, How). 

Also, Monster: page 213: “Using Songs” 

Procedure 1. Have students brainstorm any song titles they can think of either as a whole class or in 
smaller groups. The titles do not need to be limited to the songs students like. The more titles, the 
better.  

2. In groups, students draft short conversations (or stories) in which they use as many song titles intact 
in as natural a way as possible and not referencing these as titles, but rather as turns in a conversation. 
They can add language before or after the title to make a conversation or a story. 3. Groups read their 
stories or act out their dialogues. 

 

Example 3:  Developing Writing, page 8 

Developing Writing is another textbook provided by the RELO office Beijing to the Chinese English 
teaching community, and it offers valuable lesson plans for a wide variety of English language abilities.  

Links to CSE: 

Have students write using the CSE standard:  Table 44 Written expression states, level 4: 

• Can briefly state opinions on common topics.  

• Can briefly express how he/she feels after taking part in certain social activities.  

And CSE Standard: Table 6 Syntactic competence states, level 4: 

• Can understand a variety of sentence structures (e.g. basic conditionals, reported speech, noun 
clauses, relative clauses, passive and active voice, infinitives and gerunds 

With a lesson like this, students can complete the story by describing if they like cooking as much as the 
Dad in the text does. Explain that they must write one or more paragraphs.  

Use a sentence starter like “Just like the Dad in the text, I like to cook too” or “Unlike the Dad in the text, 
I do not like to cook.” 
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Figure 9:  Developing Writing, page 8 

Some ideas for teaching this lesson include: 

• Have students work on Exercise VI from Ch. 2 on frequency verbs, and as they are writing, 
encourage them to use as many frequency verbs as possible. 

• Make a timeline for frequency verbs into a game.   

Step 1: The teacher can cut out strips with the words never, sometimes, occasionally, frequently, always 

Step 2: Give each strip to a student and then have the students to arrange themselves in a line from 
least often to most often. Make them discuss among themselves where they go in the line (gets 
students into kinesthetic learning). 

When students are done writing, use an online resource like Marking Mate to have them get feedback 
instantly. http://readingandwritingtools.com/mm/markingmate.html 

Marking Mate is an automated writing tutor website where learners can copy/paste their writing into 
the website and receive feedback and corrections on their writing. 

 

http://readingandwritingtools.com/mm/markingmate.html
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Example 4: Developing Writing, page 70 

Links to CSE:  Since this is a vocabulary and grammar lesson, the following links to CSE can be made: 

Table 58: Expressing intentions in writing, CSE level 4: 

• Can write standard informal letters to tactfully offer a suggestion.  

Table 13:  Syntactic competence 

• Can understand a variety of sentence structures (e.g. basic conditionals, reported speech, noun 
clauses, relative clauses, passive and active voice, infinitives and gerunds).  

Students practice using gerunds and word order in the following activities. 

 

Example 4 comes from Developing Writing, page 70.  Read and then do grammar practice II and III on 
pages 71-72 to practice gerunds.  For the writing prompt, students can write an informal letter to the 
Governor offering at least one suggestion to solve the problem of crowding. 

 

 

Figure 10:  Developing Writing, page 70 
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Some teaching ideas include:  

• Cloze Activity 

Delete words from the text and then have students to fill in the words that are missing as you read the 
text. This helps learners to get used to word order in English, practice writing and spelling, and improves 
listening. 

• Reading and Writing Tools – Sentence Rephraser  

http://readingandwritingtools.com/rp/rephraser.html 

Learners are presented with an original sentence and a revised version of the sentence with the words 
obscured. Learners must guess the words included in the revised sentence; each correct guess earns 
them more points.  

Example 5:  PEP Elective book 3, page 2 

Links to CSE: 

Since students will be taking notes and writing a summary, the following standards apply to this lesson.  
Table 16: Cohesion competence 

• Can recognize cohesive devices (e.g. comparison, exemplification) used in common text types 
such as exposition.  

Table 51: Written expression strategies: revision 

• Can check, identify, and correct inappropriate linguistic expressions and problems of cohesion 
and coherence.  

PEP Elective book 3, page 2 is titled “A Short History of Western Painting”.  In this lesson, students can 
focus on how the author transitions from one paragraph to another and take notes about the four 
different periods of Western art. Afterwards, they can write a summary of the text. 

http://readingandwritingtools.com/rp/rephraser.html


43 
 

 

Figure 11: PEP Elective Book 3, page 2 

Some teaching ideas include having students to fill in 2-column notes.  Students can use 2-column notes 
to generate ideas, gather information from sources, and organize what they will write for a variety of 
short or long writing pieces. 2-column notes are adapted from Cornell notes, and they can easily be used 
for any level, age or grade of students.   

The notes that students produce will help when they write a summary of the text. 

Figure 12 shows an example of 2-column notes.  Topics or key questions are written on the left side and 
the answers or details are written on the right side. 
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Figure 12: 2-column notes (https://www.pinterest.com/pin/287597126179605800/) 

After students have finished the 2-column notes, have them write a summary using clear transitions 
between the four main art movements. Encourage them to use transitions words. For more practice, 
students can use Quill https://www.quill.org/ 

Quill is a website created to provide structured grammar and writing activities that provide step-by-step 
feedback as students combine or rewrite sentences. Direct students to practice activities with cohesion. 

Revision should be done after students have completed their summaries. George Mason University 
https://writingcenter.gmu.edu/guides/revising 

has good information to help students understand the need to revise and how to go about making 
revisions to their writing. For this class, they should focus on cohesion as they are revising.  

 

Example 6:  PEP Compulsory Textbook 1, pages 26 and 27 

Links to CSE:   

The goal of this writing activity is to make a travel plan. In doing that, students will work on Table 45 
Written instruction, CSE Level 4: 

• Can briefly describe steps involved in carrying out routine activities.  

• Can write a clear travel itinerary for outdoor group activities.  

 

https://www.pinterest.com/pin/287597126179605800/
https://www.quill.org/
https://writingcenter.gmu.edu/guides/revising


45 
 

 

For this lesson, students will be making a travel plan.  PEP compulsory book 1, pages 26 and 27, has an 
activity where students make a travel plan to Peru. This activity also gives students practice at filling in 
tables and charts and evaluating the information in them. 

 

 

Figure 12: PEP Compulsory Textbook 1, page 26 
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Figure 13: PEP Compulsory Textbook 1, page 27 

After students complete the textbook activities on these pages, they can write their own travel itinerary 
to Peru using the information in the text. The teacher can warm students up to the idea by describing 
her itinerary first. 

Developing Writing Chapter 18 has more information that can supplemented for travel plans. 
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Module 2:  Quick Writes 

What are Quick Writes? 

As mentioned earlier in Module 1, teacher should be intentional and systematic when assigning 
frequent writing assignments. These assignments need not take up large chunks of a lesson; they can be 
quick and easy too. Quick Writes are what the word suggests, a piece of writing that can be completed 
in under ten minutes. The topic of quick writes can be related to the content that is being learned, with 
the objective of having students to process, reflect on, or assess their learning. Quick writes can be 
assigned during each class to get students used to writing in English. These need not be revised, graded 
nor collected. Quick writes are a chance for students to be exposed to multiple writing prompts 
throughout the course of the 12th grade and to practice the skills that they learn during direct 
instruction. 

Here are some examples of quick write tasks: 

• Admit and exit tickets: A brief activity that students complete just as soon as they enter the 
classroom or as they are leaving. This activity can easily be done on sticky notes or small pieces 
of paper.  

Admit ticket: 

Write three things that we know about the character Sergei in the “What of this Goldfish would you 
wish”. 

1. 

2. 

3. 

Figure 14:  Admit Ticket Example 

• Informal notes: Students take notes on a lecture delivered by the teacher or online. Since the 
notes are informal, students can use any conventions of taking notes as long as they are able to 
decipher them. 

• Annotation or margin notes while reading:  Students use a highlighter, pen, marker, colored 
pencils, or just a pencil to take notes in the margins while they read. 
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Figure 15: Annotation Example 

• List of facts, steps:  Students list all the facts they know about one event, or they list the steps to 
make or use something (like an ATM). 

• Lists of ideas or reactions to a topic:  List the ideas or reactions they have to a topic they have 
read about. Encourage them to write as much as possible and not worry about complete 
sentences. 

• Making sentences with new vocabulary or grammar pattern 

Write 2 sentences using the word “poignant” in your notebook. 

OR 

Today, we practiced the second conditional (imaginary situations). If I had three wishes, I would wish 
for…..Now, make three sentences using the conditional tense. 

Figure 16:  Example of sentences with new vocabulary or grammar pattern 

• Set of instructions or directions:  Give the directions for going to a place or the instructions for 
making something. 

• Filling in a graphic organizer or set of notes: Use any of the graphic organizers available online or 
suggested in this handbook. 

• Free-writing, uninterrupted:  Student write as much as possible in 10 minutes about a topic. 
• One-paragraph description or summary 
• Generating a list of questions on a topic 
• K-W-L chart (What I know, What I want to know, and What I learned) 
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What I Know What I Want to Learn What I Learned 

   

 Figure 17 : KWL chart 

• Definitions in the students’ own words 
• Drawing, labeling, or explaining pictures/diagrams 
• Short-answer responses to questions regarding a text 
• Short reflections 
• Sentence combining:  Students practice combining simple sentences to make longer, more 

detailed compound, complex, or compound-complex sentences. 

 

 Figure 18:  Sentence Combining Example 

• Notes or text message to someone 

Now that we understand what Quick Writes are, let’s apply them in a lesson plan. 

Textbook and Gaokao Examples 

Example 7: PEP Compulsory Textbook 1, page 48 

Links to CSE: 

Table 17 Learning strategies for organizational competence of the CSE states that level 4 students can 
collect common grammatical mistakes and summarize grammatical rules for reflection.  Therefore, as 
students are working on their individualized paragraph for the wellness book, they can also be asked to 
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use the FANBOYS correctly and to reflect on any sentences that the teacher points out during 
monitoring that are not correct.  

Let’s use the writing lesson on PEP compulsory textbook, 1, on page 48 called “Going Positive” in Unit 3 
which discusses sports and fitness and students need to write an informational essay that will serve as a 
page in a wellness book.   

 

 

Figure 19: PEP Compulsory Textbook 1, page 48 

A great quick write would be an admit ticket. When students enter the classroom, have them spend 5 
minutes writing suggestions on how to stay healthy on a blank sheet of paper or index card. Encourage 
students to write at least 3-5 recommendations. 

Once completed, have students to put the quick writes away for the time being, and inform them that 
the writing will help them to complete the assignment later in the lesson. 

The teacher can show various online models of wellness books as guides. Following the Graduate 
Release of Responsibility technique from Model 1, teachers can scaffold the writing process as students 
create their own page in a wellness book.  The following handout might help students to get some ideas. 
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Figure 20: Wellness toolbox worksheet from mentalhealthworksheets.com 
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Now, let’s make a quick Gradual Release Lesson Plan for the wellness writing prompt. 

I DO: The teacher can use the worksheet to activate prior knowledge.  Generate a list of student 
answers on the board. The teacher can also encourage students to make sentences, and she can create 
a grammar lesson on the spot when students respond with incorrect tenses, subject/verb agreement, 
etc. 

LINKS TO CSE: Table 10 Grammatical competence has level 5 students to notice vocabulary used for 
specific purposes in a text when obtaining information. Vocabulary related to health and wellness is 
specifically used for that topic, so students should be moving towards attaining level 5 when they use 
specialized vocabulary.  

WE DO: Use sentence combining techniques to give students a quick writing lesson. Combine sentences 
with FANBOYS to make compound sentences. The following worksheet can be used to refamilarize 
students with the FANBOYS and how to correctly use them to make compound and complex sentences. 
Sentence combining serves as a quick write activity as well. 

 



53 
 

Figure 21: Coordinating conjunctions or FANBOYS from https://en.islcollective.com/english-esl-
worksheets/material-type/grammar-drills/coordinating-conjunctions-aka-fanboys-lesson-
examples/121759 

YOU DO: Have students to take what was created by the class and now add 3-5 sentences of their own. 

Example 8:  PEP Elective book 4, pages 8-9 

Links to CSE:  Table 13 Syntactic competence of the CSE states that level 4 students can correctly use 
common conditional clauses expressing non-reality (e.g. “If I were you ...”).  Therefore, as students 
complete the handout, they should write “If I were to travel in time” at the top of the handout so that 
they can practice non-real situations.  

This example is from the PEP writing lesson in the elective book 4, on pages 8-9 from Unit 1 on Science 
Fiction. Students will need to write about what they would do if they could time travel for the writing 
prompt, based on the text on pages 8-9. This would be a narrative writing task.   

https://en.islcollective.com/english-esl-worksheets/material-type/grammar-drills/coordinating-conjunctions-aka-fanboys-lesson-examples/121759
https://en.islcollective.com/english-esl-worksheets/material-type/grammar-drills/coordinating-conjunctions-aka-fanboys-lesson-examples/121759
https://en.islcollective.com/english-esl-worksheets/material-type/grammar-drills/coordinating-conjunctions-aka-fanboys-lesson-examples/121759
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Figure 22: PEP elective book 4, pages 8-9  

Students will read an excerpt from H.G. Wells called “The Time Machine” from Figure 12 above. After 
they have read the article, answered the questions for the article and have a keen understanding of the 
term time travel, the lesson can move onto the writing segment.  

Then, as a warm-up for writing, the teacher can show a video called “Is Time Travel Possible?” found at 
https://yourenglishpal.com/blog/esl-conversation-lesson-plan-time-travel/. The video can ignite 
discussion on the topic to get students motivated to write. 

https://yourenglishpal.com/blog/esl-conversation-lesson-plan-time-travel/
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I DO: The teacher can introduce the 5 W’s graphic organizer in Figure 13. She can prompt students to 
think of where they would go, when (what year) they would travel to, who they would meet, what they 
would do, and why they would choose that year/location. This activity will serve as the quick write for 
this lesson.  By providing her own example, the teacher is providing direct instruction. She will write 
complete sentences to encourage students to work on accuracy.  

5 W’s and H Chart 

Name:   Date:   
Topic:   
  

  

Who? 

  

  

What? 

  

  

Where? 

  

  

When? 

  

  

Why? 

  

  

How? 

  

Figure 23: 5Ws and H worksheet 

WE DO: After students have completed the 5 W’s handout, the teacher can choose three examples of 
time periods/places that she might want to visit. She will write one example on the board along with the 
reason. She will then elicit answers from the group about other reasons to visit that time/place. 
Students and the teacher will write grammatically correct sentences on the board. There will be the 
chance for a small grammar review whenever students give an incorrect grammar pattern.  
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YOU DO: Now, students can either work collaboratively or independently to write their own time travel 
stories. This should be in the form of a quick write so that students can write as much as possible during 
a specified uninterrupted period of time.  

A wonderful quick write activity, briefly mentioned in the list above, is a KWL chart. Below is an example 
of a KWL template, and this activity can be used for any topic to get students to activate their prior 
knowledge and questions on a topic. 

 

K-W-L Chart Sample 

  

What I Know 

  

What I Wonder  

(or want to know) 

What I have Learned 

  

   

  

  

  

  

  

  

  

  

  

  

  

  

  

   

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

 

Figure 24: KWL chart from https://alex.state.al.us 

https://alex.state.al.us/
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Example 9:  2021 Gaokao Writing portion (全国 I 卷) 

Links to CSE: Table 48 Writing Expression Strategies, CSE Level 4 states: Can plan the beginning, body, 
and conclusion of a piece of writing. 

Also, the High School Curriculum 2.13 states that students should be able to add an ending to a story. 
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Figure 25:   2021 Gaokao Writing portion (全国 I 卷) 

Some teaching ideas with quick writes might include: 

a. Exit ticket:  Write what happened next on a sticky note. 
b.  Informal notes: Summarize the story and then add to it. 
c.  List of facts: Write what they know happened, and how they want to change the story to a “happy 

ending”. 
d. Reaction?  What would you do if you were Jeff or Jenna? 

The teacher can integrate speaking and listening with the following suggestions: 
 
a.    Play a telephone game with students in a row or group. One student begins the first sentence of the 
ending, and each student adds one more sentence as they go around. Do this orally or in writing. 
b.    Show movie clips. Have students orally or in writing state what they predict will happen next. 
c.    Cooking role play 
 
Here is a list of other suggestions for having students practice story endings. 
a. Sort famous stories by their endings to spot commonalities 
b. Re-write the ending of a famous tale 
c. Look at examples of poor endings 
d. Match endings to genre types 
e. Generate banks of ideas for endings 
f. Ask ‘what if?’ questions to create alternative ideas 
 
Example 10:  2022 Gaokao writing portion (全国 I 卷) 

Links to CSE: Table 48 Writing Expression Strategies, CSE Level 4 states: Can plan the beginning, body, 
and conclusion of a piece of writing. 
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Also, the High School Curriculum 2.13 states that students should be able to add an ending to a story. 
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Figure 26: 2022 Gaokao writing portion (全国 I 卷) 

Some teaching suggestions might include: 

First, introduce the concept of special education to the students. Work through the reasons why David 
might not want to participate in the race. What could you say to encourage him to try? 
Hold a mini-lesson on making suggestions. Use sentence starters like these. 
“I think you should” 
“If you….., you could…” 
“If I were you, I would….” 

The Monster book has a good activity that would work well too.  Monster book, page 215: Identify 
beginnings and endings. 

Procedure  

1. Put students in small groups.  

2. Distribute the beginning and ending sentences for the stories.  

3. Give groups a time limit to write their in-between events.  

4. Groups share their stories with the class or swap with another group to see how the story developed.  

5. Class can vote on the most interesting, entertaining, surprising, etc., story.  

6. During the debrief of the differences in the stories for each group, ask each group why they made the 
decisions they did. Doing so can encourage critical thinking. 

Also, try online resources like this in Figure 27 below. 
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Figure 27:  “Finish Me” stories from https://www.stuartstories.com/activities/finishme.html 

It would be fun to have students try interactive games too.  Students can choose the ending and see 
how the movie or game turns out!  Here are some popular ones in 2022. 

1. Black Mirror: Bandersnatch 

2. You vs. Wild: Out cold 

3. Cat Burglar 

Here’s a list of the best 20 on Netflix. https://www.polygon.com/22286070/netflix-interactive-shows-
movies-ranked?scrlybrkr=a4c6e85c 

It’s a fact that students cannot write story endings well unless they are exposed to a lot of story endings!   

 

Example 11:  80-word paragraph (2021 全国 I 卷) 

Links to CSE: Table 5 Overall written expression, CSE level 4 states: Can coherently describe familiar 
activities (e.g. personal experiences and campus activities), using common rhetorical devices. 

https://www.stuartstories.com/activities/finishme.html
https://www.polygon.com/22286070/netflix-interactive-shows-movies-ranked?scrlybrkr=a4c6e85c
https://www.polygon.com/22286070/netflix-interactive-shows-movies-ranked?scrlybrkr=a4c6e85c
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Figure 28:  Gaokao 80-word paragraph (2021 全国 I 卷) 

Use the Gradual Release method to write a paragraph together as an example. 
 
I do:  To practice writing an 80-word paragraph like the one to the Youth newspaper, use a graphic 
organizer like the one below.  Before students begin to write, it’s a good idea to review a newspaper so 
that students are aware of the different columns in English, which include the following: 
 
1）Advice column. 
2）Book review 
3）Community column 
4）Cartoons 
5）English learning advice 
6）Critic’s reviews 
7)   Editorial column 
8）Fashion column 
9）Features column 
 
The teacher then uses a graphic organizer like the one in Figure 29 below to get students to generate 
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ideas.  Then, the teacher begins the paragraph with a sentence starter.  

 
Figure 29:  Graphic organizer example 

We do: The teacher calls on students to add the next sentences in the paragraph. 
 
You do:  Now, have students to individually finish the story.  

 

Also, the Monster book has a good activity that could be used for this lesson. 

Use Story Strips for an example paragraph on the topic (Monster book, page 107). 
 
Procedure 
1. Students are put into pairs or groups.  
2. Each group is given a set of strips.  
3. Groups are instructed to put the strips into order to create a complete story.  
4. They may be instructed to pay attention to particular discourse markers, pronouns, or repeated 
references.  
5. When students are finished, they can call the teacher to the group to check.  
6. The teacher may need to guide the students to discover any sentences that need to be reordered. 

 

 

 

 

 

1. Newspaper reading experience 2. Favorite columns 3. Expectations and blessings 
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Example 12:  Gaokao 100-word paragraph (2021 全国甲卷) 

Links to CSE: Table 5 Overall written expression, CSE Level 4 states: Can coherently describe familiar 
activities (e.g. personal experiences and campus activities), using common rhetorical devices. 

Suppose you are Li Hua. Your school plans to hold a theme class meeting to introduce traditional 
Chinese culture and display it on the English website. Please write an email to Chris, a foreign friend, to 
ask him which traditional Chinese culture is more attractive to foreign friends. The content of the email 
includes: 

1. Clarify the reason for writing the letter; 

2. to ask for advice; 

3. Say thanks. 

Note: around 100 words; may add details to make the text coherent 

Figure 30:  Gaokao 100-word paragraph (2021 全国甲卷) 

I do:  Teach how to write an e-mail. Students need exposure to genres. 
 
The format of an email, whether casual or formal, will take on the same basic structure. Emphasize this 
format to your students to help ease them into writing. 
 
First, have them take notes on the steps of composing an email. It will look like this: 
 
Greeting/How are you 
Paragraph 1: I’m writing because… 
Paragraph 2: Could you…?  
Paragraph 3: Thanks  
Paragraph 4: In closing 

Quick writes using grammar practice would work well for guiding students to writing this paragraph.  
Quick grammar practice can include how to ask for advice. Have student make scenarios.  Use key 
phrases like: 

1. What do you suggest? 

2. What do you advise me to do? 

3. What should I do? 

4. What ought I to do? 

5. What's your advice? 

6. If you were me, what would you do? 

The teacher should model these questions with sample answers in the first part of the lesson. 
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We do:  Have students to help you to write an e-mail on the board so that students can see an example 
and be a part of it.  This is much better than showing pre-written examples, and it involves students in 
the writing process. 

You do: This activity can be done with pairs. That way, if they don’t catch their errors, their classmates 
probably will. 

For this exercise, you’ll assign students emails with mistakes embedded in them. For example, if you 
teach the conditional, you could include a sentence such as: If you could forward this email to Laura, 
that will be great. It must be corrected to would instead of will. Using their own knowledge of English 
grammar, students can then locate and correct any errors they come across in the email. 

Now, students are ready to write their own emails after they have practiced finding errors in the activity 
above. 

Other teaching ideas include: 

Developing writing, Chapter 6, as it has an entire chapter about pen pals. Useful grammar lessons are 
included too.  Chapter 8 also has an entire unit on food customs, good for countable and uncountable 
nouns practice.  Other ideas are included in the Monster book, page 230-243. It contains lots of cultural 
letters that allow students to do some writing and learn vocabulary words related to culture. 

Additionally, have students read about Chinese culture in English, so that they have the correct 
translations or vocabulary, such as in websites like: 
https://www.chinahighlights.com/travelguide/culture/. 

Example 13:  Gaokao 100-word essay (2021 全国乙卷) 

Links to CSE:  Table 5 Overall written expression, CSE level 4 states: Can coherently describe familiar 
activities (e.g. personal experiences and campus activities), using common rhetorical devices. 

 

Your school will hold an English speech contest. Please write a speech on the topic of “Be smart online 
learners”, including:  

1. Analyze the strengths and weaknesses; 2. Make learning suggestions 

 

Figure 31:  Gaokao 100-word essay (2021 全国乙卷) 

The following quick writes would work well: 

1) Make a list of ideas 
2) Write the strengths and weaknesses in a T-chart. 
3) Evaluate lists/visuals/tables/graphs that you can find online. 
4) Write a response to a famous speech (such as MLK I have a dream) 

An example of a visual might be: 

https://www.chinahighlights.com/travelguide/culture/
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Figure 32: Visual example found at https://data-flair.training/blogs/advantages-and-disadvantages-
of-machine-learning 

I do:  Explicitly teach how to write a speech. Students need exposure to different genres of writing.  
Show lots of samples.  Can be videos too, like at https://www.fluentu.com/blog/english/speeches-in-
english/#toc_1 

Use one of the quick writes above for a warm-up activity.   

We do:  Have students deliver orally a 2-minute speech on any topic of their choice (appropriate topic).  
A 2-minute speech is a great way to ease into public speaking which is why it’s commonly used in the 
classroom. It’s short. It’s fast. It gives everyone in the class a chance to participate. 

You do:  Students use the information from their 2-minute speech to write a longer one for the writing 
assignment.  

Rubrics for Gaokao Paragraphs and Essays 

Scoring Rubric for Section 1 (15 points in total) 
 
The fifth Grade (13-15 points): 
Completely completes the tasks specified in the test item. 

• Covers all the main content 
• Applies more grammatical structures and vocabulary 
• Minor errors in grammatical structure or vocabulary due to an effort to use more complex 

structures or advanced vocabulary; with strong language skills 
• The connection components between the sentences are effectively used to make the full text 

coherent. 
• Completely achieved the expected goal of writing 

https://data-flair.training/blogs/advantages-and-disadvantages-of-machine-learning
https://data-flair.training/blogs/advantages-and-disadvantages-of-machine-learning
https://www.fluentu.com/blog/english/speeches-in-english/
https://www.fluentu.com/blog/english/speeches-in-english/
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The fourth Grade (10-12 points): 
Completely completes the tasks specified in the test item. 

• Covers all the main content, but lose 1 or 2 secondary key points 
• Applied grammatical structures and vocabulary meet the requirements of the task 
• The application of grammatical structure or vocabulary is basically accurate, and some errors are 

mainly caused by trying more complex grammatical structures or vocabulary 
• Use simple connection components between sentences to make the full text coherent 
• Achieved the expected goal of writing 

 
The third Grade (7-9 points): 
Generally completes the tasks specified in the test item. 

• Misses some content, but covers all the main content 
• Applies grammatical structures and vocabulary meet the requirements of the task 
• There are some grammatical or lexical errors, but they do not affect comprehension 
• Use simple connection components between sentences to make the full text coherent 
• Overall, the intended writing purpose has been basically achieved. 

The second Grade (4-6 points): 
Fails to properly complete the tasks set out in the test item. 

• Misses or does not describe some main content clearly, and writes some irrelevant content 
• Repetitive grammatical structures and limited vocabulary 
• There are some errors in grammatical structure or vocabulary that affect the comprehension of 

the content of the writing. 
• The connection components between sentences are less used, and the content lacks coherence. 
• Information is not clearly communicated to the reader. 

The first Grade 1-3 (points): 
Fails to complete the tasks set out in the test item. 

• The main content is obviously omitted, and some irrelevant content is written because the test 
taker does not understand the requirements of the test item. 

• With simple grammatical structures and limited vocabulary 
• There are many mistakes in grammatical structure or vocabulary, which affect the 

understanding of the writing content. 
• There is a lack of connection elements between sentences, and the content is incoherent. 
• Information is not communicated to the reader. 

 
Scoring Rubric for Section 2 (25 points in total) 
 
Please consider the following areas for scoring: 

• The degree of cohesion with the given passage and paragraph opening; 
• The creativity and rationality of the continued content; 
• The amount and accuracy of grammatical structures and vocabulary used 
• Contextual coherence 
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The fifth Grade (21-25 points): 

• Creates very rich and reasonable contents, full of logic. The continuation is complete with high 
harmony with the original context. 

• Rich vocabulary and grammatical structures are appropriately used. There may be small 
mistakes, but they do not affect understanding. 

• The cohesion between sentences is completely effectively applied. The structure of the whole 
text is very clear and the meaning is very coherent. 

 
The fourth Grade (16-20 points): 

• Creates rich and reasonable contents with logic. The continuation is relatively complete with 
harmony with the original context. 

• Various vocabulary and grammatical structures are appropriately used. There may be some 
mistakes, but they do not affect understanding. 

• The cohesion between sentences is effectively applied. The structure of the whole text is clear 
and the meaning is coherent. 

 
The third Grade (11-15 points): 

• Creates generally reasonable contents with some logic. The continuation is not complete but 
relevant to the original context. 

• Simple vocabulary and grammatical structures are used. There are some mistakes or 
inappropriate usage, but generally do not affect understanding. 

• The cohesion between sentences is generally applied. The structure of the whole text is 
generally clear and the meaning is generally coherent. 

 
The second Grade (6-10 points): 

• There are major problems in the content and the logic. The continuation is not complete and 
not completely relevant to the original context. 

• Limited vocabulary and grammatical structures are used. There are many mistakes which affect 
understanding to some extent. 

• The cohesion between sentences is not effectively applied. The structure of the whole text is not 
clear enough and the meaning is coherent enough. 

 
The first Grade (1-5 points): 

• There are many major problems in the content and the logic. There may be copied sentences 
from the original text. The continuation is not complete and not relevant to the original context. 

• Limited vocabulary and grammatical structures are used. There are many mistakes which affect 
understanding. 

• The cohesion between sentences is not applied. The structure of the whole text is not clear and 
the meaning is coherent. 
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Module 3:  Sentences and Paragraphs 

Why should we teach sentences and paragraphs? 

Students cannot be expected to produce paragraphs and essays without working on basic sentences 
first. Sentences and paragraphs are the building blocks of writing. One by one, sentences combine ideas 
to make meaning. Sentences related to the same main idea are then grouped into paragraphs. Consider 
a metaphor using plastic building blocks such as Legos. Each block represents a word. The word might be 
a noun, verb, adjective, adverb or any other part of speech.  

When we attach several blocks together, we form a sentence. 

When we attach several sets of sentence blocks together, we form a paragraph. 

- At the top of the paragraph set of blocks, we can add a larger block to represent the paragraph 
topic sentence that sits at the start of the paragraph. 

- We may also add another larger block at the bottom of the set to represent the concluding 
sentence. 

When we attach several sets of paragraph blocks together, we form a multi-paragraph piece of text. 

- At the top of the larger structure, we can add a larger block to represent the introduction of the 
writing piece. 

- We may also add another larger block at the bottom of the structure to represent the 
conclusion of the writing piece. 

The metaphor can be continued as we combine more and more words (blocks) to develop writing pieces 
of various lengths. The point of the metaphor is to help students understand that writers build text one 
word, one sentence, and one paragraph at a time. If students are having difficulty with the basic 
sentence and paragraph building blocks, it will be difficult for them to build quality pieces of longer text. 

Syntactic awareness and sentences 

Syntax refers to the system and arrangement of words, phrases, and clauses that make up a sentence – 
that is, the rules of grammar. Syntactic awareness refers to familiarity with the rules of grammar in 
order to grasp the meaning that comes from the interrelations between words in sentences. Another 
way to describe syntactic awareness is to think about students as having good sentence sense or having 
an ear for sentences that are grammatically incorrect. When they hear or read a sentence that is 
syntactically incorrect, they can recognize what is wrong and fix it if it is in their own writing.  

Students build syntactic awareness through exposure to oral language when they are young and 
particularly through exposure to written language that they hear through read aloud or independent 
reading. In the primary grades, the syntax of most sentences that students read is relatively simple, as 
are the sentences they write. However, after grade 3, the sentences in classroom reading material 
become longer and more complex, and students are expected to write more interesting, longer, and 
complex sentences.  
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Students with weak sentence writing skills across all grade levels tend to write sentences that are 
shorter, not complex, and represent lower overall quality of ideas. Their sentences also contain less 
unusual vocabulary and are often filled with grammatical errors. As Saddler (2012) explains,  

- “Of the many difficulties writers encounter when engaged in the complex act of writing, crafting 
sentences that accurately convey the intended meaning is particularly challenging... 
manipulating sentences is both effortful and critical.” 

This is a major struggle for Chinese students, who tend to focus more on accuracy over fluency. 
Therefore, they prefer to write short declarative sentences that are grammatically correct, over taking 
the risks of writing compound or complex sentences that might not be accurate.  

There are several activities that can develop syntactic awareness and improve students’ sentence 
writing ability by providing practice with adding, deleting, manipulating, and combining words and parts 
of sentences. These include sentence combining, sentence scrambles, and sentence elaboration. 

Sentence combining 

Sentence combining activities were developed in the 1960’s (Strong, 1986). Research consistently finds 
that sentence combining is an effective method for helping students of all ages, from the elementary 
grades through college, produce more syntactically mature sentences (Sadler, 2012). Sentence 
combining is an alternative approach to more traditional grammar instruction. Studies establishing the 
effectiveness of sentence combining compared with more traditional grammar instruction found that 
sentence combining has consistently higher effects on improving sentence writing (Graham & Perin, 
2007). 

Sentence combining provides practice with manipulating and rearranging words in sentences expanding 
sentences, and clarifying sentence meaning. This leads to students writing more varied, elaborated, and 
sophisticated sentences. 

Because a sentence combining activity only takes a few minutes, it is a good quick-write activity that can 
be used in any subject area. Try the simple and advanced examples of sentence combining below. 

Simple examples: 

I went to Chengdu. I went to Panda Park. 

I went to Panda Park. I wanted to see the newborn baby pandas. 

Panda Park is in Chengdu. Chengdu is in Sichuan Province. Panda Park has baby pandas. There are 10 
baby pandas.  

To teach this, the teacher shows the original sentence after students have generated their own 
sentences. When teachers use sentences related to content learning, they provide an opportunity for 
students to practice sentence combining and reinforce content learning. 

Experienced writers naturally combine sentences as they write and revise drafts and do not consciously 
consider what they are doing when they rework their sentences. For these students, sentence 
combining activities can help them become more conscious of this strategy. On the other hand, students 
who have difficulty with writing may not understand the value of revising sentences and therefore 
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benefit from explicit instruction and guided practice to learn how to perform the sentence 
transformations that come naturally to experienced writers. 

Sentence scrambles 

Unscrambling sentences in which the words are mixed up is another good way for students to develop 
syntactic awareness. For this activity, students are given a set of words from a sentence that are out of 
order. They must rearrange the words into a grammatically correct sentence. Words cannot be added or 
deleted. The task can be scaffolded by providing a capital letter for the first word of the sentence and 
adding a punctuation mark after the last word.  

Examples might include the following: 

twice been Park have to Panda    I 

I have been to Panda Park twice. 

Park that rescued       started giant six were Panda    with    pandas 

Panda Park started with six giant pandas that were rescued. 

Figure 12 has an example of a worksheet that can be used for scrambled sentences. 
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Figure 33: Scrambled sentences worksheet from 
https://worksheetplace.com/index.php?function=DisplaySheet&sheet=Scrambled-Sentences-np-
5&links=2&id=18749&link1=466&link2=468 

There are also a variety of interactive games for unscrambling sentences at the following site: 
https://agendaweb.org/grammar/word-order-scrambled.html 

 

Sentence elaboration 
 

Simple sentences are basic. Creating simple sentences such as following are taught from the very young 
age and children are very good at creating them as it involves no complexities. 

Here are basic examples of simple sentences. 

I ate an apple. 

I go to school. 

I wrote a poem. 

She wears a dress. 

He has a crown. 

While these types of sentences are easy for Chinese high school students, they stumble when asked to 
create longer sentences. One very easy technique to expand sentences is to join two simple sentences. 
Here is an example of joining two simple sentences to form one longer sentence. 
 

I go to a school. It is near the supermarket. 

This can be written by replacing the period with "that". 

I go to a school that is near the supermarket. 

 
Another way to expand the sentence is by adding one or two details. This is also very simple and easy to 
do. All you have to do is think about a relevant detail that can be added to a simple sentence. 

For example: 

The cat ran. 

This simple sentence can be expanded by adding a few details such as "where", "how", or "when". 

The cat ran in the afternoon. 

The cat ran to the garage. 

Using the FANBOYS to create compound sentences is another way to expand sentences.  

https://worksheetplace.com/index.php?function=DisplaySheet&sheet=Scrambled-Sentences-np-5&links=2&id=18749&link1=466&link2=468
https://worksheetplace.com/index.php?function=DisplaySheet&sheet=Scrambled-Sentences-np-5&links=2&id=18749&link1=466&link2=468
https://agendaweb.org/grammar/word-order-scrambled.html
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Figure 34: Compound sentence worksheet from https://en.islcollective.com/english-esl-
worksheets/grammar/conjuntions-connectives/making-compound-sentences/116789 

As students move from sentences to paragraphs, you can have them to identify which paragraphs are 
more effective, such as this one below.  Ask them “Which paragraph is more effective?” 

A. I love living in the city.  I have a wonderful view of the entire city.  I have an apartment. I can see 
the Golden Gate Bridge.  I can see many cargo ships pass under the bridge each day.  I like the 
restaurants in San Francisco.  I can find wonderful food from just about every country.  I don’t 
like the traffic in the city. 

B. I love living in the city of San Francisco.  I have a wonderful view of the entire city from my 
apartment window.  In addition, I can see the Golden Gate Bridge under which many cargo ships 
pass each day.  I also like San Francisco because I can find wonderful restaurants with food from 
just about every country; however, I don’t like the traffic in the city. 

The students should easily be able to say that B is the better paragraph.  Encourage them to tell you 
why. 

 

 

https://en.islcollective.com/english-esl-worksheets/grammar/conjuntions-connectives/making-compound-sentences/116789
https://en.islcollective.com/english-esl-worksheets/grammar/conjuntions-connectives/making-compound-sentences/116789
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Textbook Examples 

Example 14: PEP elective book 3, pages 32-33 

Links to CSE:  Table 6 Overall Organization Competence: CSE Standard 5: Can understand the logical-
semantic relations between complex sentences and paragraphs. 

 

Now, let’s take what we know about sentence combining, scrambling, and elongating to make a lesson. 
An example is from the PEP elective textbook, book 3, on page 32-33 from Unit 3 about Environmental 
Protection. After reading “Reducing Water Pollution in the Li River”, students should write a report 
about an environmental issue. 
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Figure 35: PEP elective book 3, pages 32-33 

I DO: The teacher shows a website, such as https://portal.ct.gov/DEEP/About/Reporting-Environmental-
Problems, to students and goes over some of the common environmental issues in the document.  Then, 
to get students to identify various environmental issues, a worksheet like this might be used. See Figure 
14.  First, the teacher can have students to match the issue with the picture, and then she can show 
them how to write sentences for the first two pictures/problems. She should encourage students to 
elongate their sentences by adding the word “because” so that students can try to cite the reasons for 
the problems. 

https://portal.ct.gov/DEEP/About/Reporting-Environmental-Problems
https://portal.ct.gov/DEEP/About/Reporting-Environmental-Problems
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Figure 36: Environmental problems and solutions from https://en.islcollective.com/english-esl-
worksheets/vocabulary/environment/environmental-problems-task/72040 

WE DO: To finish the worksheet using a sentence combining or elongation activity, students make 
compound and complex sentences about the various environmental issues. The teacher will write the 
correct sentences on the board. 

YOU DO:  Now, it’s time for students to write about one of the environmental problems. It can be one 
from the worksheet or a different one that they choose. Likewise, the teacher might choose one of the 
following out of a hat or cup.  See below for a worksheet that might be used for this purpose. 

https://en.islcollective.com/english-esl-worksheets/vocabulary/environment/environmental-problems-task/72040
https://en.islcollective.com/english-esl-worksheets/vocabulary/environment/environmental-problems-task/72040
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Figure 37: Environmental problems list from https://en.islcollective.com/english-esl-
worksheets/vocabulary/environment/environmental-problems/86814 

 

Example 15:  PEP Elective book 2, page 20 

Links to CSE:  Students should be able to recognize and analyze various sentence structures for level 4 in 
Table 13 syntactic competence.  These standards include: 

 Can analyze syntactic structures in order to understand long and difficult sentences. 

 Can recognize non-restrictive structures and noun clauses used for combining information. 

A second example is from the PEP elective textbook, book 2, page 20 from Unit 2. After reading 
“Studying Abroad: Is it a Good or Bad Idea?”, students should write an argumentative letter about 
studying abroad.  

https://en.islcollective.com/english-esl-worksheets/vocabulary/environment/environmental-problems/86814
https://en.islcollective.com/english-esl-worksheets/vocabulary/environment/environmental-problems/86814
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Figure 38: PEP elective book 2, page 20 
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I DO:  After reading the text, going through any prerequisite vocabulary, and checking for 
comprehension, the teacher can begin direct instruction by having students underline or highlight 
compound and complex sentences. This is a good syntactic awareness activity, as it allows students to 
see the different types of sentences in the text. The teacher should do the ones in the first two 
paragraphs to model what is expected.  

WE DO:  After the teacher has modeled the first two paragraphs, the class can work as a group to 
identify the compound and complex sentences in the third paragraph.  

YOU DO:  Finally, students should complete underlining or highlighting the compound and complex 
sentences. The teacher can walk around the classroom to monitor students are on the right track, and 
provide individual feedback for students who are not doing the activity correctly.  

Then, students can do a quick write, and this worksheet will help them to organize their ideas before 
they write a paragraph.  They should fill out the part on the left by making a complex sentence “While 
studying English abroad, I can.....1)   2)   3)” by choosing items from the ten on the right. Again, this 
activity will help to reinforce the two syntactic standards listed above. 

 

Figure 39: Studying English Abroad worksheet from https://en.islcollective.com/english-esl-
worksheets/vocabulary/jobs-and-work/studying-english-abroad-speaking/91247 

https://en.islcollective.com/english-esl-worksheets/vocabulary/jobs-and-work/studying-english-abroad-speaking/91247
https://en.islcollective.com/english-esl-worksheets/vocabulary/jobs-and-work/studying-english-abroad-speaking/91247
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The essay might be written on a handout like this. The teacher should encourage students to elongate 
sentences and to create compound and complex sentences as necessary. 

 

Figure 40: Studying abroad essay handout from 
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_%28ESL%29/Writi
ng/Studying_abroad_essay_bj2511830fy 

Example 16:  PEP elective book 2, page 32 

Links to CSE:  Table 44 Written exposition: CSE Standard 5:  Can explain how to deal with daily routines 
(e.g. returning goods online or making a complaint). 

https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_%28ESL%29/Writing/Studying_abroad_essay_bj2511830fy
https://www.liveworksheets.com/worksheets/en/English_as_a_Second_Language_%28ESL%29/Writing/Studying_abroad_essay_bj2511830fy
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Figure 40:  PEP elective book 2, page 32 

I do:  Have students determine things that are healthy or unhealthy on a worksheet similar to the one 
below. Pose to the students the question, “How do you stay healthy?” Give students a bubble map 
so that they can write ideas about how they stay healthy.  Fill out an example of your methods for 
staying healthy, show your example, and explain in brief details your method.   
 
We do:  As a class, guide students through one paragraph using your answers for staying healthy.   
Get students started with a sentence frame like, “Health is the most important aspects of our lives. The 
ways I stay healthy include…” and have students to combine some parts of the teacher’s bubble map 
using the FANBOYS to make compound or complex sentences. Introduce hamburger to have students to 
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complete the Hamburger Method for writing a paragraph.  See below for an anchor chart and worksheet 
that can be used. 

The Hamburger Method Top bun: 

• Very first sentence always needs to be indented 

• Tells what the paragraph is about 

The middle part (meat, cheese and vegetables): 

• This is where your ideas go 

• You should have at least 2-4 

Bottom bun: 

• Must restate your topic and conclude your paragraph 

 
You do:  After one example paragraph has been written and displayed to the class, have students to 
individually complete a bubble map and write a paragraph themselves using as many compound and 
complex sentences as possible. 

 

Figure 41:  Healthy/unhealthy life from https://en.islcollective.com/english-esl-
worksheets/search/healthy+habits 

https://en.islcollective.com/english-esl-worksheets/search/healthy+habits
https://en.islcollective.com/english-esl-worksheets/search/healthy+habits
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Figure 42: Anchor chart for Hamburger Method from 
https://www.upperelementarysnapshots.com/2016/03/how-to-teach-paragraph-writing.html 

 

https://www.upperelementarysnapshots.com/2016/03/how-to-teach-paragraph-writing.html
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Figure 43:  Hamburger Method template from from 
https://www.teacherspayteachers.com/Product/Hamburger-Writing-Template-4358882 

Example 17:  PEP compulsory book 1, page 30 

Links to CSE: 

Table 13 Syntatic Competence: CSE Standard 5 Can distinguish between typical sentence structures of 
formal and informal expressions (e.g. subjunctive mood often used in formal expressions: “Were they to 
come ...”). 

 

 

https://www.teacherspayteachers.com/Product/Hamburger-Writing-Template-4358882
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Figure 44:  PEP compulsory book 1, page 30 

I do:  Students will write an e-mail about their travel plans over the break.  Before any instruction, the 
teacher should review the format for e-mails for students who may not have ever written an e-mail in 
English before.  For the “think” stage, have students to brainstorm the place they would like to visit. 
They can make a list of some of their bucket list items, and then narrow it down to one.  For the “plan” 
stage, they should then list as many places or things they want to do at that destination they decided 
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on. The teacher can model this in “I do” with her own destination. Then, she can show a paragraph that 
she wrote before class, and have students to evaluate the different types of sentences in the paragraph. 
 
We do:  As part of a “we do” lesson that focusing on revising a paragraph, the students can help the 
teacher to expand, combine or elongate the paragraph that she wrote. As a class, they can work on 
changes with the teacher on the whiteboard and show how the new paragraph is stronger than the first 
paragraph that the teacher wrote. This is like “which paragraph is better activity” in this webinar. 
 
You do: Students can now write their own e-mail to a make-believe friend about a place they would like 
to visit.  Be sure to use the rubrics we learned about to grade assignment. 

Example 18:  FLTRP compulsory textbook 3, page 20 

Links to CSE: 

Table 10 Grammatical Competence:  CSE Standard 5:  Can choose appropriate sentence structures and 
vocabulary to describe events as well as express purposes and intentions. 

 

 

Figure 45:  FLTRP compulsory textbook 3, page 20 
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I do:  Students will write a biography (type of narrative) about a person who helped others.  They should 
explain how and why they helped others. The teacher begins by explaining how to outline for a narrative 
using the 5 W’s and H outline (presented in Webinar 4).  The teacher uses the think, plan, write and 
revise strategy for process writing. After brainstorming and completing the outline, the teacher will 
create sentences using the 5 W’s and H outline that could be included in the biography for the write 
stage.  She shows an example of a completed paragraph. The rules for paragraph writing should be 
provided (see below). 

 

Figure 46: Rules of Thumb for Paragraphing from https://theowlteacher.com/ideas-writing-
paragraph/ 

 
We do:  As a class, students will work to add more details to the sentences to make a better, more vivid 
and more descriptive paragraph.   

https://theowlteacher.com/ideas-writing-paragraph/
https://theowlteacher.com/ideas-writing-paragraph/
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You do:  Finally, students will work individually to write about the person they chose themselves. Be 
sure students have a chance to revise, and use a rubric for grading. For revision, see the anchor chart 
below. 

 

Figure 47:  Revision Anchor chart 

Example 19:  PEP elective book 3, page 20 

Links to CSE:  Table 5 Overall Written Expression: CSE Standard 5:  Can write for common practical 
reasons (e.g. letters of gratitude or meeting minutes) with the appropriate use of language. 
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Figure 48:  PEP elective book 3, page 20 

I do:  Students will write a letter to the editor about a change that they have made in their lifestyles. 
This can include food, exercise, saving money, relationship with people, etc. Several letters of the editor 
should be shared so that students understand the format.  Then, the teacher can oversee a 
brainstorming session and write a list of possible choices on the board. This is the “think” stage of 
process writing. 
 
We do:  After the class decides on one topic, they can generate a group letter to the editor on the 
whiteboard.  Then, the teacher can work on each sentence to have students to elongate them.  
 
You do:  Students will individually write a letter to the editor about something that they have changed in 
their lifestyles. After they finish writing, they should underline to identify their topic sentence.  
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Module 4:  Process Writing 

Stages of Process Writing 

Process Writing is an approach to teaching writing that allows the teacher and the students to go 
through the process of producing a text together. In process writing, students have the chance to think 
about what they are going to write, produce drafts, revise, edit, and give and receive feedback on their 
work before coming up with the final version of the text. A process approach to writing contrasts with a 
product-approach to writing.  

There are several stages to process writing. 

Stage 1: Think 

The “think” stage is the pre-writing stage where you process the topic to ensure that you understand 
what is expected. Then, it’s time to brainstorm ideas for what to write about. Students can jot down a 
variety of ideas before they make a decision about which one to write about. 

Stage 2: Plan 

Now that you have an idea of what to write about, creating a plan by using an outline or bubble maps is 
helpful. 

Stage 3: Write 

Stage 4: Revise 

Finally, it’s time to revise and edit the draft. 

Students should focus on all stages of the writing process. Most students assume that they should spend 
the bulk of their time on the writing stage. However, if they do not spend an adequate amount of time 
in the Think and Plan stages, the writing task can be that much more difficult. Here is a recommendation 
about how time should be spent: 

40% of time reading, gathering ideas and information, and taking notes – Think, Plan Stages 

20% of time writing the first draft – Write Stage 

40% of time rewriting and revising, including editing for conventions – Revise Stage 

For the Gradual Release of Responsibility method, scaffolds must be presented at each stage of writing. 
Figure 49 below shows the various types of scaffolds that can be used for each writing stage. 
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Figure 49: Scaffold for the 4 stages of writing from www.keytoliteracy.com 

THINK STAGE: 

Students can use 2-column notes to generate ideas, gather information from sources, and organize what 
they will write for a variety of short or long writing pieces. 2-column notes are adapted from Cornell 
notes, and they can easily be used for any level, age or grade of students.  

Students need to learn that in most cases spending time in the Think and Plan stages will produce better 
drafts and reduce the amount of time spent in the Revise stage. 

Figure 50 below shows an example of 2-column notes.  

http://www.keytoliteracy.com/
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Figure 50: 2-column notes example Likewise, if there is no time to print a handout, students can 
complete 2-column notes in their notebooks.  Below are instructions for setting up 2-column notes. 

1. Draw a vertical line down the length of the page and a horizontal line intersecting it at the top. 
2. The vertical line is approximately one third of the way across the page. 
3. The topic is written across the notes on top. 
4. Big ideas are listed on the left side (1/3 of the page, on the left). 
5. Supporting ideas are listed on the right side (2/3 of the page, on the right). 

The kind of information and level of detail that students add in the columns depends on the writing task. 
For example: 

• If the student is writing a summary of an informational text, the main ideas are listed in the left 
column and a few supporting details in the right column. 

• If the student is writing a summary of a story, the main events are listed in the left column and a 
few supporting ideas about each event in the right column. 

• If the student is writing a response to a writing prompt, the relevant information is organized 
into topics and presented in the left column, and supporting details for each are given in the 
right column.  

• If the student is writing an argumentative piece, the claim is written at the very top, reasons to 
support the claim in the left column, and detailed evidence for each reason in the right column. 

• If the student is writing a narrative, the main story elements such as characters, setting, plot, 
problem and solution, and theme are written in the left column, with the details for each in the 
right column. 
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2-column notes are so useful that they can be used across the curriculum in all disciplines. They are a 
great way to keep notes and maintain highlights of information all in one place. Digital versions can also 
be used, for example, if students are keeping an interactive notebook. 

Once the two-column notes have been completed for the reading text, students can use the notes to 
write down their own ideas about body language.  

Since the writing prompt for this activity requires that students write about body language, the 
information from this text may provide valuable ideas for them to write about and to help students to 
activate their prior knowledge on other types of body language. 

PLAN STAGE: 

Topic webs are great resources for organizing writing. Figure 18 provides an example of what a topic 
web looks like. 

 

 

Figure 51: Narrative topic web from https://keystoliteracy.com/blog/top-down-topic-webs/ 

The narrative topic web can also be organized according to beginning, middle and end of the story using 
a topic web that they create in their notebooks.  

 

https://keystoliteracy.com/blog/top-down-topic-webs/
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Figure 52: Informative topic web from https://handmadewriting.com/blog/guides/informative-essay/ 

The topic web can be used in conjunction with the 2-column notes, or the 2-column notes can be 
skipped, and topic webs can be used to support both the think and plan stages. 

WRITE STAGE: 

Once students have planned that they intend to write about and how they want to organize their 
writing, they can move onto the Write stage. This is where they develop the ideas and information they 
want to convey in sentences and paragraphs. They begin to write transition words and phrases to 
connect their ideas. They also incorporate headings, graphics and any other features they need in their 
writing.  Many students have difficulty in the Write stage because they do not have sufficient writing 
skills. Therefore, a graphic organizer or template with sentence starters might be helpful for struggling 
writers.  

https://handmadewriting.com/blog/guides/informative-essay/


96 
 

 

Figure 53: Graphic organizer for an informative paragraph with sentence starters from 
https://www.teacherspayteachers.com/Product/The-Four-Seasons-Differentiated-Report-Writing-
2425510 

Here is an example of scaffolding for a narrative essay. 

Personal Narrative Essay Template 

  

Title: ______________________________________________________ 

By: ___________________________________________ 

  

Introduction Paragraph: Begin with a HOOK: ________________________________________ 

_____________________________________________________________________________. 

Describe the setting: _____________________________________________________________ 

_____________________________________________________________________________________
_____________________________________________________________________________________
________________________________________________________________ 

What people were involved?:______________________________________________________ 

_____________________________________________________________________________________
_______________________________________________________________________ 

https://www.teacherspayteachers.com/Product/The-Four-Seasons-Differentiated-Report-Writing-2425510
https://www.teacherspayteachers.com/Product/The-Four-Seasons-Differentiated-Report-Writing-2425510
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What were you like before the incident/event?: _______________________________________ 

_____________________________________________________________________________________
_______________________________________________________________________ 

What was the incident you will be writing about?: _____________________________________ 

_____________________________________________________________________________________
_______________________________________________________________________ 

  

Beginning/Paragraph 2:  Start by describing the beginning of the incident.  What were your actions, 
thoughts/feelings, and others that were involved actions and thoughts? ______________ 

_____________________________________________________________________________________
_______________________________________________________________________ 

_____________________________________________________________________________________
_______________________________________________________________________ 

  

Middle/Paragraph 3:  Describe the events in order using only important details.  The reader should 
experience/RELIVE the incident with you. _____________________________________ 

_____________________________________________________________________________________
_______________________________________________________________________ 

_____________________________________________________________________________________
_______________________________________________________________________ 

End/Paragraph 4:  The last part of the incident (the grand finale).  What is the changed experience?  
What is your life like NOW compared to BEFORE?  

_____________________________________________________________________________________
_______________________________________________________________________ 

_____________________________________________________________________________________  

Conclusion/Paragraph 5:  Wrap up the narrative by reflecting on the lesson you learned and how this 
will impact your future.  What knowledge have you gained by this major event/incident in your life? 
_____________________________________________________________________ 

_____________________________________________________________________________________
_______________________________________________________________________ 

Figure 54: Narrative essay template 
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REVISE STAGE: 

Revision is a sequence of changes to writing in which ideas, words, phrases, sentences and paragraphs 
are added, deleted, moved, or changed. Students require critical thinking skills to revise a piece of 
writing, whether it is their own or a peer’s.  In the revision stage, students should also edit their paper 
for spelling, capitalization, and punctuation errors. Revision provides an opportunity for students to not 
only improve their writing on the current paper, but they can also obtain skills for improving writing on 
future assignments.  

Many students do not know how to improve their writing and often do not want to take time necessary 
to do so. Therefore, direct instruction and scaffolds for revisions should take place prior to expecting 
students to revise on their own. 

Scaffolds for revision are below. 

 

Figure 55: Checklist for writers from www.doe.virginia.gov 

 

 

 

http://www.doe.virginia.gov/
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Below is a checklist that can be used for peer or self-feedback 

Peer Review Worksheet 
 Name of author ________________  Name of reviewer__________________  

1. Introduction: How does the first paragraph introduce both the paper’s topic and the writer’s 
approach or general conclusion? Is the first sentence attention-getting and relevant to the 
topic? 

  

2.  What can you identify as a thesis statement? Suggest, if possible, a way to improve the 
introduction or thesis statement.  

  

3.  Structure: Can you identify the organization of the paper from the main idea of each 
paragraph? What are the main concepts explored in the paper? Does each paragraph make a 
relevant point that is distinct from what has already been covered? What are the main 
conclusions?  

  

4. Clarity/Style: Did you find distracting grammar, punctuation, spelling, or word usage problems? 
Circle them and identify any patterns or themes you detect. Is the tone of the essay formal? If 
you find awkward sentences, try to explain why they don’t make sense to you. 

  

5. Resources: Does the author clearly identify his/her sources? Is proper in-text and reference 
format used? 

   

6. What is/are the paper’s greatest strength(s)? Explain. 

Figure 56: Peer review feedback form from www.wallace.edu 

Textbook Examples 

Example 20:  PEP elective book 1, page 44 

Links to CSE: 

Let’s look at an example that we can practice with is from the PEP elective textbook 1, page 44 from Unit 
4. Students are asked to provide a description of body language.  

http://www.wallace.edu/
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Figure 57: PEP elective textbook 1, page 44  

I DO: For the direct instruction, students can read the text together as the teacher gets them started on 
filling out the 2-column notes. The big ideas or main ideas of the text are placed on the left column, 
while the supporting ideas are placed in the right column. 

The teacher fills out one or two examples, and then asks for students to volunteer the other answers. 

WE DO: For the next part of the lesson, students need to plan for their writing. A topic web is a great 
way to scaffold the Plan stage. 

Once students have used the 2-column notes to generate the content that may be included in their 
writing, the next step is to plan how the writing will be organized.  This is the text structure that will be 
used to present what students want to say. 

YOU DO: Students are now ready to write. They can use sentence starters provided by the teacher, or 
free write. Teachers should encourage students to write in compound and complex sentences. 

Once students have completed the assignment, use one of the resources for peer review and have 
students to practice giving feedback. The teacher will want to preview the handout first before students 
attempt to use it. 



101 
 

Example 21:  FLTRP compulsory textbook 3, page 59 

Links to CSE:  Table 43 Written Narration: CSE level 4 states: 

l Can write short stories with sufficiently complete storylines based on written or visual input. 

l Can briefly and coherently narrate important events in his/her life. 

l Can clearly narrate familiar activities (e.g. class meetings, contests, club activities). 

 

Another example is from 59 of the FLTRP compulsory textbook 3, Unit 5. Students can read about an 
undersea adventure in England and then use the information in the text to write their own diving story. 
This would be a narrative writing exercise, and it’s one that students could be creative with. 

 

 

Figure 58: FLTRP compulsory textbook 3, page 59 

I do: Use process writing for the narrative writing assignment on diving.  For a warm-up, the following 
Youtube video could be used: https://www.youtube.com/watch?v=nkQC0eHxC2Q 

https://www.youtube.com/watch?v=nkQC0eHxC2Q
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Students create a 2-column chart with questions on the left side and the answers from the video on the 
right side.  The teacher can make up an example to show students how this is done. 

The following worksheet might be given so that students can learn specialized vocabulary related to 
scuba diving. 

 

Figure 59: Diving worksheet from https://eslvault.com/diving-vocabulary-worksheets/ 

We do:  Students will listen twice to the video to complete the 2-column notes.  The teacher will then 
explain the writing prompt about a diving adventure. Since most students will never have gone diving 
before, remind them to be creative and make up interesting facts. 

The teacher could provide guided questions with the 5 W’s handout used in the previous module. 
Questions include: 

Where did you go diving? 

Who did you go with? 

Why did you go? 

What did you see while you were diving? 

How did you enjoy the trip? 

You do:  Now, students should draft a narrative essay based on the template above. Once they have 
written the essay, time should be spent on revising and editing the essay.  

https://eslvault.com/diving-vocabulary-worksheets/
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Some rubrics for writing include those below. 

Category 3 2 1 0 

A. Response to 
Essay Question 
Writing Prompts 

(content) 

Written 
response 
addresses all 
essay question 
writing prompts 
clearly and 
directly. 

Written response 
addresses at least 
2 of 3 essay writing 
prompts clearly 
and directly. 

  

  

  

Response to 
writing prompts is 
unclear or vague 
and/or addresses 
only one writing 
prompt in a clear, 
direct manner. 

Response lacks any 
comprehension of 
the essay question 
or appears to 
address a different 
essay question. 

No essay response 
provided. 

B. Quality and 
Clarity of 
Thought 
(content) 

Response 
indicates depth 
and complexity 
of thought in 
answering the 
essay question. 

Response indicates 
simplistic or 
repetitive thoughts 
in answering the 
essay question. 

Response lacks 
focus or 
demonstrates 
confused or 
conflicting 
thinking. 

Response is 
unfocused, illogical 
or incoherent. 

No essay response 
provided. 

C. Organization 
& Development 
of Ideas  
(writing) 

Response is 
well organized 
and developed 
with 
appropriate 
support to 
make meaning 
clear (well-
chosen 
examples). 

Response is 
organized and 
developed with 
general supporting 
ideas provided 
(reasons/general 
examples). 

Response is fairly 
organized and 
developed, 
presenting 
generalizations 
without adequate 
support. 

Response is 
disorganized and 
underdeveloped, 
providing little or 
no relevant 
support. 

No essay response 
provided. 

D. Grammar, 
Usage, and 
Mechanics 
(writing) 

Response is 
free from any 
errors in 
grammar, 
usage, and 
mechanics. 

Response has 3 or 
less errors in 
grammar, usage, 
and mechanics. 

Response has 4-5 
errors in 
grammar, usage, 
and mechanics. 

Response has 6 or 
more errors in 
grammar, usage, 
and mechanics. 

No essay response 
provided. 

500 words or 
less (following 
directions) 

  YES   NO 

Figure 60:  Rubric example 1 
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Category 2 1 0 

A. Quality of Evaluation 
and Response to 
Scenario (content) 

�  Provides thoughtful, 
logical evaluation of 
the scenario. 

�  Provides a 
thoughtful, logical 
response to the 
scenario. 

�  Provides general 
evaluation of the 
scenario. 

�  Provides a general 
response to the 
scenario. 

�  Lacks evaluation of 
the scenario. 

�  Provides unclear 
response to scenario 
or lacks a response. 

B. Persuasive Argument 
(content) 

Response is highly 
persuasive and 
maintains reader’s 
attention. 

Response is mildly 
persuasive and makes 
sense to the reader. 

Response is not 
persuasive and is 
difficult to 
understand. 

C. Grammar, Usage, 
and Mechanics (writing) 

Response has 3 or less 
errors in grammar, 
usage, and mechanics. 

Response has 4-6 
errors in grammar, 
usage, and mechanics. 

Response has 7 or 
more errors in 
grammar, usage, and 
mechanics. 

D. Organization 
(writing) 

Response paragraphs 
are well organized 
with clear topic 
sentences and 
supporting sentences.  
There are effective 
transitions between 
paragraphs. 

Response paragraphs 
have appropriate topic 
sentences and 
supporting sentences.  
There are some 
transitions between 
paragraphs. 

Response paragraphs 
have ineffective or no 
topic sentences and 
supporting sentences.  
There are ineffective 
or no transitions 
between paragraphs. 

Figure 61: Rubric example 2 

 

Criteria 1 2 3 4 Score 

  

  

Focus/ Main 
Point 

  

The essay poorly 
addresses topic 
and includes 
irrelevant ideas 

The essay is 
focused on topic 
and includes few 
loosely related 
ideas 

The essay is 
focused on the 
topic and includes 
relevant ideas 

The essay is 
focused, 
purposeful, and 
reflects clear 
insight and ideas 

  

  

  

  

  

  

  

Supports main 
point with some 
underdeveloped 

  

Supports main 
point with 
developed 

Persuasively 
supports main 
point with well- 
developed 
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Support Provides little or 
no support for the 
main point 

reasons and/or 
examples 

reasons and/or 
examples 

reasons and/or 
examples 

Organization & 
Format 

  

(Paragraphs, 
Transitions) 

  

Little or no 
organization of 
ideas to build an 
argument 

  

Some 
organization of 
ideas to build an 
argument 

  

Organizes ideas to 
build an argument 

Effectively 
organizes ideas to 
build a logical, 
coherent 
argument 

  

  

  

Language Use, 
Style & 
Conventions 

  

(Sentence 
structure, word 
choice, 
grammar, 
spelling, 
punctuation) 

  

Little or no use of 
elements of style 

  

Many errors in 
grammar, spelling, 
and punctuation, 
makes reader’s 
comprehension 
difficult 

  

  

Some use of 
elements of style 

  

Contains frequent 
errors in 
grammar, spelling, 
and punctuation 

  

  

Appropriate use 
of elements of 
style 

  

Uses correct 
grammar, spelling, 
and punctuation 
with few errors 

Effective and 
creative use of 
elements of style 
to enhance 
meaning 

  

Uses correct 
grammar, spelling, 
punctuation 
throughout with 
very few errors 

  

  

  

  

  

Originality 

  

(Expression of 
the theme in a 
creative way) 

  

  

  

No 
experimentation 
nor enhancement 
of concepts 

  

No adherence to 
the theme 

  

  

  

Very little 
experimentation 
to enhance 
concepts 

  

Does not exhibit 
creativity 

  

Sufficient 
experimentation 
with language and 
usage to enhance 
concepts 

  

Applies basic 
creative skills to 
relay ideas 

Distinctive 
experimentation 
with language and 
usage to enhance 
concepts 

  

Applies higher 
order thinking and 
creative skills to 
relay complex 
ideas 

  

Figure 62: Rubric example 3 

The CSE also has rubrics that students can use for self-evaluation (included in Module 1 of this 
handbook).  
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Example 22:  FLTRP compulsory textbook 2, page 11 

Links to CSE:  Table 45 Written Instruction: CSE 4: Can briefly describe steps involved in carrying out 
routine activities. 

 

Figure 63:  FLTRP compulsory textbook 2, page 11 

I DO:  After students have read the article and identified any new vocabulary, they can do the 
worksheets below to learn about more items necessary for cooking and baking. Then, the teacher will 
model an example of her favorite recipe and write step by step on the board. Because this is a type of 
informative writing (process essay), it’s okay for the teacher to use bullets or numbers for her steps. 
WE DO:  Next, the teacher can oversee a discussion about a common recipe that all students are familiar 
with. She will ask students for the steps and write those on the board. 
YOU DO:  Finally, students should be able to write their own recipes.  They can use the think and plan 
stages (some type of graphic organizer) before they start writing. 
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Figure 64:  What’s in the fridge? From From https://en.islcollective.com/english-esl-
worksheets/grammar/nouns/whats-fridge/90631 

https://en.islcollective.com/english-esl-worksheets/grammar/nouns/whats-fridge/90631
https://en.islcollective.com/english-esl-worksheets/grammar/nouns/whats-fridge/90631
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Figure 65:  How to make pancakes from  

https://en.islcollective.com/english-esl-worksheets/vocabulary/food/how-make-pancakes/24122  

https://en.islcollective.com/english-esl-worksheets/vocabulary/food/how-make-pancakes/24122
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Module 5:  Three Types of Writing 

Informational writing 

Informational writing is factual, and its purpose is to inform or explain something to the reader. There 
are five types of informational text structures: 

• Description 
• Compare/contrast 
• Cause/effect 
• Sequence/timeline 
• Problem/solution 

Each structure gives the reader a unique perspective about a topic, and each structure has purpose. The 
outline below can be for informational essays. Mainly, this is the template for descriptive essays, but it 
can be adapted for compare/contrast by having body paragraphs 1 and 2 being similarities and body 
paragraph 3 being about differences in the two items of discussion. For a problem/solution essay, body 
paragraph 1 can give details on the problem while body paragraphs 2 and 3 can offer possible solutions.  

Title of your paper 

1. Introduction 

A. Hook (get your reader interested!) 
B. Explain your hook with background information 
C. State your thesis: answer the prompt question and list your three main points to back it 

up. 

2. Body paragraph 1 

A. Topic sentence: What is this paragraph about? (it will be about your first main point in 

your thesis statement) 

B. Supporting detail (research) 
C. Supporting detail (research) 
D. Supporting detail (research) 
E. Transition sentence: How does this lead to the second point in your thesis statement? 

3. Body paragraph 2 
A. Topic sentence: What is this paragraph about? (it will be about your second main point 

in your thesis statement) 

B. Supporting detail (research) 
C. Supporting detail (research) 
D. Supporting detail (research) 
E. Transition sentence: How does this lead to the third point in your thesis statement? 

4. Body paragraph 3 
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A. Topic sentence: What is this paragraph about? (it will be about your third main point in 

your thesis statement) 

B. Supporting detail (research) 
C. Supporting detail (research) 
D. Supporting detail (research) 
E. Concluding statement (wrap it up) 

5. Conclusion (do not use any new information in this paragraph) 
A. Restate your thesis statement 
B. Summarize your main points 
C. Wrap it up! Tell your reader your final impression or thoughts on the topic.  

 

Figure 66: Informational essay outline 

It’s important that students understand that they should only write the FACTS in an informational essay 
– no opinions! 

 

Narrative writing 

A narrative is a way of presenting connected events in order to tell a good story. Whether it's a narrative 
essay, a biography, or a novel, a narrative unites distinct events by concept, idea, or plot. Common types 
of narratives normally contain a beginning, middle, and an end. 

Characteristics of a Narrative Essay 

 The purpose is to inform or to tell a story 
 Writer is a storyteller 
 Describes a person, scene, or event in detail (emphasis on showing rather than telling) 
 Information is presented in a chronological order 
 Written in 1st person voice (using “I”), somewhat informal 
 Can include dialogue 

When writing a paper, you should follow these six steps. This handout guides you through the six steps 
for writing a Narrative Essay. 

Step 1. Organizing your Thoughts (Brainstorming)  
Step 2. Researching your Topic 
Step 3. Developing a Thesis Statement  
Step 4.  Writing the Introduction 
Step 5. Writing the Body of the Essay  
Step 6.       Writing the Conclusion 

Step 1: Organizing your Thoughts (Brainstorming) 
Believe it or not, there is almost no topic on which your mind will draw a complete blank. Even if you know 
very little about the subject matter, you are likely to respond based on something you heard or read on 
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the topic/subject, or even your basic values. It is imperative to take an inventory of what you know first. 
The quick writes and think/plan stage strategies listed in the previous module are good examples of 
brainstorming ideas. 

Step 2: Researching your Topic 
Narrative essays are unique in that research is conducted within the scope of your personal life and 
experiences. This means that research may consist of utilizing personal artifacts, memorabilia, 
anecdotes, and conversations. 
 

Step 3: Developing a Thesis Statement 

Developing a thesis is like building a bridge. In a bridge, the cross-beam (driveway) has to be held up by 
strong columns in order for the bridge to function. Similarly, a thesis has two main components – a 
claim and the supporting details that sustain it. In the bridge analogy, a cross-beam represents a claim, 
and the columns represent supporting details. 

Claim 
A claim is a one-sentence statement that 

 Makes an assertion or takes a stance 
 Is based on a generalization 
 Is not a fact 
 Is debatable 
 Must be presented in the introduction of the essay 

When making a claim, ask yourself any of the following: 

 What point am I trying to make? 
 What am I trying to say? 
 What am I getting at? 

Look at the following examples of claims. 

My family laughs a lot. (Weak because it is an easily observable fact) 

Laughter has always been an important part of my family. (Stronger because it presents a position)  

Supporting Details 
Supporting details provide the means for reinforcing the claim, and can be organized in different 
patterns – 

1) categories/topics or 2) time frames/chronological periods. 

Thesis Statement 
To create a thesis statement, combine the claim and the supporting details in one sentence. The 
direction of your essay can change depending on the pattern in which you organize the supporting 
details. 
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Step 4: Writing the Introduction 

The introduction is the most general part of the paper. It helps provide a roadmap for further discussion 
or analysis. This simplified formula offers components for a basic introduction: 

  

Definition: Identify, define, and/or describe the topic, concept, or literary theme. What will you be 
talking about? 

Relevance:  Show the importance of your topic, concept or theme. How does it relate to or impact 
society? 

Thesis:  Copy the thesis statement you generated in the previous step. 

Below is an example. 

Topic:  Laughter in my family 

Definition:  Laughter is a part of everyday human interaction. It helps build positive experiences between 
individuals. 

Relevance:  Laughter is “the best medicine" for overcoming anger and “breaking the ice.” It makes      
people happier, more relaxed, and better able to cope with everyday challenges. 

Thesis: Laughter has always been an important part of my family; it has helped us get comfortable 
after long separations, made it easier to overcome difficult times, and has served as a 
form of entertainment. 

Step 5: Writing the Body of the Essay 
The body of the essay is the most detailed part. It involves addressing each supporting detail in a 
separate fully-developed paragraph. Make sure to include the necessary details, illustrations, and 
examples to support the claims. 

It is imperative that each supporting detail be announced or introduced within the text. This 
introduction is called a topic sentence and is found at the beginning of a paragraph. The topic sentence 
is a statement made about the supporting detail. 

Topic sentence 1:             Laughter has helped my family create a comfort zone, making it easier to  

                                            reconnect after long separations. 

Topic sentence 2: Laughter has helped us cope during the most difficult times, relieving the 
pressure of unbearable situations. 

Topic sentence 3: Finally, laughter, and jokes keep us entertained, while strengthening our family 
bond. 

 Step 6: Writing the Conclusion 
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Conclusion brings the paper to a close. It should be similar to the introduction, but worded differently. It 
allows you to reiterate and summarize the main points of the essay. The following components 
comprise a conclusion: 

  

Relevance:             Why was this important to write about? 

Review: What main points did you discuss? 

Summary: What do you claim and conclude? 

  

Below is an example. 

Relevance: Many families use laughter as a source of joy and healing. 

Review:   Laughter has helped my family unite after prolonged separations, made painful    
times easier to endure, and offered good times. 

Summary: Laughter has, and continues to be, the balancing force of my family. 

Figure 67: Steps for writing a narrative essay 

 

Argumentative writing 

The argumentative essay is a genre of writing that requires the student to investigate a topic, collect, 
generate, and evaluate evidence, and establish a position on the topic in a concise manner. 
Argumentative essay assignments generally call for extensive research of literature or previously 
published material. The following sample argumentative essay outline can be used as a guide for 
students. 

Sample Argumentative Essay Outline 

I. Introduction 
A. Background Information: basic information about the issue and the position being argued, 
B. Thesis Statement: states the position to be argued in the essay 

II. Reasons that Support the Thesis Statement 
A. Reason/Argument 1 (main point #l) 

1. Supporting evidence 
2. Supporting evidence 

B.  Reason/Argument 2 (main point #2) 
1. Supporting evidence 
2. Supporting evidence 

C.  Reason/Argument 3 (main point #3) 
1. Supporting evidence 
2. Supporting evidence 

III.  Counter Arguments and Responses to Them 
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A. Mention the arguments from the other side of the issue if there could be an opposing 
interpretation. 

B. Briefly refute the other side's arguments 
IV.  Conclusion 

Figure 68: Sample argumentative essay outline 

 

Other types of writing (not exactly so different from the three main types of writing) 

Although these types of writing prompt listed on the Curriculum Standards, such as the story 
continuation that has been used for the past two years on the New Gaokao Type 1 and 2 tests might 
look different from one of the three types of writing, it is not. Even with story continuation, the essay 
will be narrative, argumentative or informational, but the past two years of the Gaokao have used 
narrative stories.  

A. Story continuation (usually narrative) 

The test takers are required to read an unfinished story and then continue the story to make it 
complete. This usually means adding an ending to the story. 

The past two years tests have been narrative stories, one about baking treats for Mother’s Day (2021) 
and the other about encouraging a special education student to participate in a race (2022). 

Here are some suggestions for familiarizing and having students to practice these types of writing 
prompts. 

1) Start by doing a story orally, one student starts the story, and it continues down the line like a 
chain.......See how the story makes twists or turns. If the story is boring, the teacher can add a climax to 
the story to make students change directions in the story. 

2) Do the same item in number 1 except on paper. One student starts a story by writing 1-2 sentences 
on a sheet of paper, and then passes it to the next person behind them, who must write the next 1-2 
sentences, and continue to the end of the row.  This could even be a race! 

3) The teacher can start with easy story topics and move to more complex ones, like something that 
might be seen on the Gaokao with a special education student not wanting to participate in a track 
event.  The teacher can provide new vocabulary to students on the board to help them to finish the 
stories. 

4) A great way to integrate technology is to show a part of a movie and then stop the movie and have 
students to write what happens next. 

5) Alternate endings to stories are other assignments that students can give. The teacher for example 
can say that Prince Charming never found the girl who wore the glass slipper (Cinderella).  So, what 
happened next? 
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B. Writing reports according to information given in tables, graphs, or charts (informational) 

Whenever tables, graphs, or charts are provided, test takers are required to summarize, analyze, or 
synthesize the information provided. The report is an example of informational writing. Tasks of this 
type assess not only students’ language ability, but also their observational and analytical skills.  

 

C. Essay writing 

In this part of the task, test takers are required to write an essay, paragraph, letter, e-mail, 
advertisement or other genre of writing to address a given prompt. This may include providing their 
opinions, viewpoints, or arguments on a topic. It could also be descriptive by inviting someone to do 
something.  

 

D. Summary writing 

This part of the test has test takers to provide a summary of a given text in their own words.  

Steps in Summarizing Informational Text 

Step 1                  Highlight the most important points in the reading. 

Step 2  Make a brief outline of the most important points. 

Step 3  Mention the author, the specific genre (type of reading), and the title of the reading in 
your first sentence. 

Step 4 State the topic of the reading and the main idea at the beginning of your summary. 

Step 5                Include only the most important supporting points. 

Step 6                  Use your own words to discuss the ideas. 

Step 7                  Don’t include your personal opinions or experiences when you are writing summary 
articles. 

Step 8               Present the ideas in the order in which they were discussed in the reading section. 

Step 9 Introduce the author’s points by using citation verbs and expressions (e.g., the authors 
point out, according to) 

Step 10               Include enough information so that a classmate who had not read the selection could 
read your summary and get a passing grade on a quiz. 

 
Figure 69: 10 Steps to summary writing 

 

 

 



116 
 

Expressions to Use in Summary Writing 

  
The Author discusses + (topic) 
or examines 

  explores 
(name of author)                                            takes a look at 

  focuses on
  

This (type of genre)                                      is concerned with                             + (topic) 
deals with  

is about  
examines  

focuses on 
addresses

  
The author                         points out + that (subject + verb) says 

states 
mentions 

(name of author)                                          emphasizes 
asserts  

reports  
notes  

highlights  
contends  

argues  
concludes 

Figure 70: Expressions to use in Summary writing 

Textbook Examples 

Example 23:  FLTPR elective book 4, page 23 

Links to CSE:  Table 48 Written Expressions:  CSE Level 4 states 

• Can plan the beginning, body, and conclusion of a piece of writing. 
• Can incorporate and reference relevant content from background reading to support a 

viewpoint. 
• Can use examples from daily life, study, or work to support, justify, or explain his/her viewpoint. 
• Can adjust wording or modify sentences as needed. 
• Can check for and correct inappropriate expressions and inappropriate uses of linking devices. 

 

In this example, students must write a summary. 
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Figure 71: FLTPR elective book 4, page 23 
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I DO:  The teacher and students will read the text aloud and identifying any unfamiliar vocabulary. Then, 
the teacher will distribute the article summary worksheet. She will go over the handout, and provide 
scaffolding using a familiar example like “Cinderella”.  

WE DO:  Students will call on answers about Cinderella as the teacher asks items from the article 
summary worksheet. 

YOU DO:  Finally, students will complete the article summary worksheet for the Blue Bird text. 

Article Summary Worksheet  

Bibliographic Information  

Author(s) of article:  ________________________________________________  

Title of article:     ___________________________________________________  

Name of magazine, newspaper, website, etc. containing the article:  

____________________________________________________________________  

Date article was published and page number:   ______________________  

Summary Information  

Briefly state the main idea or thesis presented in this article:  
___________________________________________________________________ 

    ____________________________________________________________________ 

    ____________________________________________________________________ 

 Summarize the most important information, ideas, facts, etc. presented in this article:  (7-9 sentences 
minimum) 

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

Figure 72: Summary Writing handout 

 



119 
 

Example 24:  PEP Elective book 4, pages 50-51 

Links to CSE: Table 15, CSE level 4 states “Can understand the layout of tables, charts, and paragraphs 
based on writing purposes, target audience, views, and stylistic effects.” 
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Figure 73:  PEP Elective book 4, pages 50-51 

I do: Create a pie chart on the board. The teacher will fill in the pie chart based on what she likes to do.  
For example, she might shade 50% as working with people, 20% as writing, 10% as talking in front of 
others, and 20% as creating things.  She can explain how these traits led her to become a teacher. 

Since this will be a type of narrative essay writing, she will then outline her ideas in the form of a essay, 
showing how each of the major parts of the pie chart equals one paragraph in her essay.  By using 
examples of each major area, such as working with people, this information will create the supporting 
details that is needed for each paragraph. 
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Figure 74:  Interests and Hobbies Pie Chart Example from 
https://ciarracroweportoflio.wordpress.com/about/aboutinterestshobbies/ 

We do: The teacher will ask students to help her in writing the first paragraph as an introduction and the 
second paragraph as the first body paragraph of her essay, so that students can see the process.  

You do: Finally, students will individually create their own pie based on their own interests, and then 
they will write a 5-paragraph essay on what career will most likely be suitable for them. 

 

Other ideas might include Developing Writing: Page 15 which gives an activity where students read 
about a person’s job, and the activity can be extended where students play 20 questions to try to guess 
a student’s make-believe job. 

Example 25:  FLTRP compulsory book 3, pages 38-39 

Links to CSE:  Table 16, CSE Level 4 Standard: “Can use words to express contrast, addition, and/or other 
logical relationships (e.g. however, although, nevertheless, similarly). ”  

Also, Table 42 CSE 5 states: “Can describe a familiar scene or setting (e.g. a traditional festival or a 
celebration) in a detailed manner.” 
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Figure 75:  FLTRP compulsory book 3, pages 38-39 

I do: After reading the article, the teacher makes a Venn diagram and draws areas of similarities and 
differences between Hamlet (western play) and Peking Opera. Then, student should write an essay 
comparing and contrasting Western vs. Chinese Opera styles. This will be a research-based informational 
essay. 

We do: The teacher elicits answers from students to complete the Venn diagram, and they write the 
thesis statement together. 

You do: Students will complete the essay based on the Venn diagram. 

Other activities include the Monster book which has an entire section (section 15) devoted to cultural 
lessons. 

Also, the Developing Writing book starting on page 55 has exercises about comparing and contrasting 
two things. In this chapter, they compare city living to living in the suburbs. 
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Figure 76: Example of a Venn Diagram 

 

Example 26:  PEP Elective book 4, pages 32 and 33 

Links to CSE:  Table 46 Written argumentation, CSE level 4 states:  

• Can clearly explain the pros and cons of a particular action. 
• Can persuade others to accept his/her points of view. 
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Figure 77:  PEP Elective book 4, pages 32 and 33 

I do:  The writing prompt for this assignment is an argumentative essay on “Does sea exploration protect 
or damage the sea?”  For the “think” part of the lesson plan, the teacher can make a T-chart and have 
students come up with items from the text that support why sea exploration protects the sea and why it 
damages the sea.  Once the T-chart is made with students volunteering possible answers, she can move 
to the "plan” stage and explain to students that they will need to choose one side of the argument for 
their essay.   
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The teacher can show them how to outline their essay with an argumentative essay outline like the one 
below. 

 

1) Introduction/Claim (One paragraph) 
• Start with a hook or attention getting sentence. 
• Briefly summarize the texts 
• State your claim. Make sure you are restating the prompt. 

 

2) Body Paragraph: Evidence/Support/Warrant 
• Include a topic sentence that restates your claim and your reason. 

o Example: Video games are harmful because . 
• Include text evidence that supports your reason. 

o Example: The author shows that video games are harmful because in 
paragraph 2 it states  

• Include an explanation (warrant) that shows how your text evidence proved your claim. 
o Example: The author uses this evidence to show how/that . 

 

3) Body Paragraph: Evidence/Support/Warrant 
• · Include a topic sentence that restates your claim and your reason. 

o Example: Video games are harmful because . 
• Include text evidence that supports your reason. 

o Example: The author shows that video games are harmful because in 
paragraph 2 it states  

• Include an explanation (warrant) that shows how your text evidence proved your claim. 
o Example: The author uses this evidence to show how/that  

 

4) Counterclaim Paragraph: 
• Explain what others who don’t agree with your claim might say. 

o Example: Some people might disagree. They may believe because
 . 

 

5) Conclusion (One paragraph) 
• Restate your claim and summarize your reasoning. 

o Example: In conclusion, the text shows that videogames are harmful by 
pointing out that  

 

 

Figure 78:  Outline for argumentative essay
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We do:  Students can work with the teacher in producing key details for the outline in order to write the 
essay later themselves. This serves as modeling for the individual work that they will each do next. 

You do: 

After students have finished their argumentative essay, use a checklist like this to have students to 
revise, ensuring that they have filled in all necessary components to the essay. 

Argumentative Essay Outline (Claim) 
Directions: Edit your essay by following the directions below. Make sure that you have all 
parts of each component. Check it off of your list after you have highlighted, underlined, 
or circled it in your essay. 

 

1) Introduction/Claim (One paragraph) 
 Underline your hook Start with a hook or attention getting sentence. 

 Circle your text summary: Briefly summarize the texts. 

 Highlight your claim: State your claim. Make sure your are restating the prompt. 

2) Body Paragraph: Evidence/Support/Warrant 
 Highlight your Topic sentence: Include a topic sentence that restates your claim and your 
reason. 

o Example: Video games are harmful because . 
 Circle your text evidence Include text evidence that supports your reason. 

o Example: The author shows that video games are harmful because in 
paragraph 2 it states  

 Underline your explanation: Include an explanation (warrant) that shows how your text evidence proved 
your claim. 

o Example: The author uses this evidence to show how/that . 
 

3) Body Paragraph: Evidence/Support/Warrant 
 Highlight your Topic sentence: Include a topic sentence that restates your claim and your 
reason. 

o Example: Video games are harmful because . 
 Circle your text evidence: Include text evidence that supports your reason. 

o Example: The author shows that video games are harmful because in 
paragraph 2 it states  

 Underline your explanation: Include an explanation (warrant) that shows how your text evidence proved 
your claim. 
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o Example: The author uses this evidence to show how/that . 
 

4) Counterclaim Paragraph: 
 Highlight your counterclaim: Explain what others who don’t agree with your claim might 

say. 

o Example: Some people might disagree. They may believe that video 
games aren’t harmful because  . 

 Circle your explanation (about the counterclaim): Explain why they 
might say believe the opposite of you: 

o Example: The reason that they might believe that is . 
 Underline your explanation (about your claim): Explain why your claim is still the best 

view point. 

o Example: However, it is obvious that video games are really harmful because
 
. 

 

5) Conclusion (One paragraph) 
 Highlight your counterclaim: Restate your claim and summarize your reasoning. 

o Example: In conclusion, the text shows that videogames are harmful by 
pointing out that  

 

Figure 79 Argumentative Essay checklist 

 

Example 27:  PEP Elective book 1, pages 55 and 56 

Links to CSE:  Table 46 Written argumentation, CSE level 4 states:  

• Can clearly explain the pros and cons of a particular action. 
• Can persuade others to accept his/her points of view. 
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Figure 80:  PEP Elective book 1, pages 55 and 56 

I do:  The writing prompt for this assignment is an argumentative essay on “Which is better: Chemical or 
organic farming?”  Since students may not have enough information about this topic, you might 
consider showing a video like this to give students more knowledge:  
https://www.youtube.com/watch?v=SNe8R2iQOqY 

Then, the teacher can introduce the following graphic organizer and have students to begin to outline 
their answer. 

https://www.youtube.com/watch?v=SNe8R2iQOqY
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Figure 81:  Graphic organizer from https://www.canva.com/graphic-organizers/templates/ 

We do:  Once the outline is complete, students can begin writing their argumentative essay. Inform 
them to use the PEEL method that they should already be familiar with.  

 

 

Figure 82: PEEL method from https://www.twinkl.com/resource/au-t2-e-3863-peel-paragraph-
sentence-starters-word-mat 

https://www.canva.com/graphic-organizers/templates/
https://www.twinkl.com/resource/au-t2-e-3863-peel-paragraph-sentence-starters-word-mat
https://www.twinkl.com/resource/au-t2-e-3863-peel-paragraph-sentence-starters-word-mat
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You do:  Students can work individually on their own essays once their outlines are complete. 

 

Example 28:  PEP Compulsory Textbook 2, pages 8 and 9 

Links to CSE:   Table 17 Learning strategies of organizational competence, CSE level 5 states: Can 
consolidate knowledge about vocabulary and grammar by watching English movies and reading English 
magazines and newspapers. 

Also, Self-evaluation Table 83 Self-assessment for written expression, CSE level 4 states: I can write brief 
news reports for media such as university newspapers. 
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Figure 83:  PEP Compulsory Textbook 2, pages 8 and 9 

 

I do:  For this assignment, students will need to write a news report about a person or group who works 
to protect cultural heritage (anywhere in the world).  This is a type of informational essay. 

The following graphic organizer can be used to have students to organize their ideas. They may need to 
do research to come up with ideas about a person or group who work to protect their cultural heritage.   
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Figure 84:  Graphic organizer from https://www.teachervision.com/lesson-planning/graphic-organizer 

The teacher might use an example like the UNESCO World Heritage Center and have students to find 
information about that the group does. 

We do:  Since the format of the essay is as a news report, some examples and models have to be shown 
of what a news report looks like.  Students may choose to make their news report 2 columns so that it 
looks more like a newspaper.  They may also want to add photos from the Internet to look more like a 
newspaper. One example of a student piece is below. 

 

Rescue of the London Boys 

 

 January 21 1940 a group of boys were sent off to keep safe from the tragic war when 
their plane went missing and sent many moms and dads into panic.   

 On May 16, 1945 these boys were finally rescued.  Thousands of search parties were 
sent out. There was no sign of the boys for 5 years but now we can put families at ease knowing 

https://www.teachervision.com/lesson-planning/graphic-organizer
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they will see their boys again. I interviewed a few of the boys to see what life was like being 
stranded on an island without adults.  

 According to Ralph Anderson, when he crashed on the island it was only him and a boy 
named Piggy at the time. They were still in shock and didn’t know where they were. They 
discovered a conch shell and used that to find all the other boys. They all came together when 
they decided to create a leader of the pack. Ralph was the leader and Jack was the head of 
choir. During these 5 years the two leaders fought constantly. They both had different views on 
what they wanted to do. After a few years passed the boys started to lose their humanity, 
obsessing with killing. They Started becoming hysterical, scared of what they called the beast.  

 They soon came to realize that the only way they were going to make it out was to work 
together and get over their differences. They were able to set off signals so that our search 
party could find them.  

Figure 85: News article from anonymous student 

The group can work on one example as a class. 

You do:  Students can work alone or with a partner to write a news report. They might have the option 
of doing it online or on paper, since they might want to decorate or draw a visual. 

 

Example 29: FLTRP Elective book 4, page 71 

Links to CSE:  Table 83 Self-assessment scale for written expression, CSE level 4 states: I can write brief 
news reports for media such as university newspapers. 
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Figure 86: FLTRP Elective book 4, page 71 

I do:  For this assignment, students will write a journal entry about living in space (type of narrative 
essay).  Since this will be a work of fiction, it’s good to give students plenty of time for “think” and “plan” 
stages before they write.  They should review sites like 
https://www.esa.int/Science_Exploration/Human_and_Robotic_Exploration/mISSion_possible/My_diar
y_from_space which details a diary from space from European astronauts.   

Worksheets like the following are suggested.  The teacher can provide sentences for two of the activities 
that students might do in space. She can model how to make compound and complex sentences for the 
activities and introduce new vocabulary related to space. 

https://www.esa.int/Science_Exploration/Human_and_Robotic_Exploration/mISSion_possible/My_diary_from_space
https://www.esa.int/Science_Exploration/Human_and_Robotic_Exploration/mISSion_possible/My_diary_from_space
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Figure 87 A Diary from Space from https://www.twinkl.com/resource/esl-a-diary-from-space-
worksheet-t2-t-322 

 

We do:  Students can complete the worksheet together to brainstorm ideas before writing their journal 
entries.  Key vocabulary might include: 

• Mercury 
• Venus 
• Earth 
• Mars 
• Red Planet 
• Hottest 
• Smallest 
• Rocky 
• Sister Planet (Venus' nickname because it's so close in size to Earth) 
• Terrestrial planets (like the Earth in some way) 
• Metal 
• Closest 

 

You do:  Finally, students can work alone or with a partner to produce their journal entries. 

 

Example 30: 2020 National English Test Paper 3 (全国卷 3) 

Links to CSE:  Table 47 Written Interaction, CSE level 4 states:  Can write letters or emails describing 
his/her personal information, interests, hobbies, and campus life. 

 

https://www.twinkl.com/resource/esl-a-diary-from-space-worksheet-t2-t-322
https://www.twinkl.com/resource/esl-a-diary-from-space-worksheet-t2-t-322
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I do:  For this assignment, students will write an e-mail to the teacher about requesting help to review a 
play that was adapted from a textbook selection. First, the teacher should introduce an e-mail template. 

 

Figure 88:  Email template from https://www.twinkl.com/resource/t-l-2187-email-a-story-character-
writing-frame-template 

The teacher will say that this email should be formal since it is going to the teacher, and suggest ways to 
begin the email.   

General tips are included below, and the teacher can ask students to follow the tips when drafting their 
emails. 

 

Figure 89: General tips for email writing from http://paxonguidance.weebly.com/blog/for-students-
how-to-email-a-teacher-or-counselor-administrator-etc 

 

https://www.twinkl.com/resource/t-l-2187-email-a-story-character-writing-frame-template
https://www.twinkl.com/resource/t-l-2187-email-a-story-character-writing-frame-template
http://paxonguidance.weebly.com/blog/for-students-how-to-email-a-teacher-or-counselor-administrator-etc
http://paxonguidance.weebly.com/blog/for-students-how-to-email-a-teacher-or-counselor-administrator-etc
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We do:  As a group, students can play a game where the teacher should an incorrect e-mail and 
students need to find the errors.  Display an e-mail and tell them it has 7-8 mistakes they must find and 
correct. It turns into a competition as students race to try to find the mistakes. 

You do:  Now that students know what an incorrect version of an email looks like and they have a 
template for what should be included, they should be able to draft an email to their teacher according 
to the prompt. 

Other fun ideas with email include the following: 

Chain Mail 

Give your class a printed copy of the class mailing list. Send the first student on the list an email with the 
beginning of a story: It was a dark, stormy night when Sarah heard a noise downstairs. The student must 
add one sentence to yours and email it to the next student on the list. And so the chain continues with 
each student adding their own sentence till the story is finished. Don’t forget to tell them to cc you for 
each reply. 

Correct My Email 

Send your students an email and tell them it has 7-8 mistakes they must find and correct. They must 
reply with the correct version. 

Put it in the Right Order 

Send students an email in which the greeting, closing and paragraphs are in the wrong order. Students 
must cut and paste the parts, compose the message correctly and send it back to you. 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://busyteacher.org/7798-storytelling-teacher-tested-ideas.html
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APPENDIX I: Grammar help 

The following are helpful worksheets for teaching English writing. 

Parts of Speech 

There are eight parts of speech in the English language. Every word in the English language can be 
categorized into one of the eight parts of speech. The parts of speech help you understand words and 
how to use them. 

  

A noun is a word that names a person, a place, a thing, or an idea. 

Example: Puerto Rico has beautiful weather. 

  

Proper Noun Common Noun 

Person: Jackie Robinson ballplayer 

Place: Pakistan country 

Thing: United Nations book 

Idea: Valentine’s Day love 

A pronoun is a word that is used in place of a noun. 

Example: Did you know that Thomas Jefferson founded the University of Virginia? 

  

A verb shows action or links the subject to another word in the sentence. 

  

Example: Harriet Tubman escaped from slavery. (action) Example: She was an African-American. 
(linking) 

  

Adjectives are words that modify (describe) nouns or pronouns. They tell which one, what kind, or how 
many. 

  

Example: Jupiter is the largest planet. 

  

Adverbs are words that modify (describe) verbs, adjectives, or other adverbs. 
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Example: Our plane landed smoothly. (“Smoothly” modifies the “landed.”) 

Example: We were extremely excited. (“Extremely” modifies the adjective “excited.”) Example: We 
walked rather quickly. (“Rather” modifies the adverb “quickly.”) 

  

Prepositions are words that show position or direction and introduce prepositional phrases. 

  

Example: The center of your brain is your body's warmest part. (“of your brain” is the prepositional 
phrase) 

  

Conjunctions connect individual words or groups of words. 

  

Example: Plants and animals are living things. 

 
 

Interjections are words or phrases that express strong emotions. Commas or exclamation marks are 
used to separate interjections from the rest of the sentence. 

  

Example: Hurry, you're going to miss the bus. 
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Appendix 2: Parts of a Sentence 

A sentence is made up of one or more words that express a complete thought and has proper 
punctuation. A sentence must have a subject and predicate (verb) in order to express a complete 
thought, and it begins with a capital letter and ends with a period, a question mark, or an exclamation 
point. 

  
Subject (italicized in the examples below) 
  
A subject is the part of a sentence that does something or is talked about. 
  
Example: San Diego hosted the last Superbowl. 
  
The simple subject is the subject without the words that describe or modify it. 
  
Example: Runner Carl Lewis won gold medals in 1984, 1988, 1992, and 1996. 
  
The complete subject is the simple subject and all the words that describe it. 
  
Example: Runner Carl Lewis won gold medals in 1984, 1988, 1992, and 1996. 
  
A compound subject has two or more simple subjects. 
  
Example: Oprah Winfrey and J.K. Rowling are two of the world's richest women. 
  
Predicate (italicized in the examples below) 
  
A predicate (verb) is the part of the sentence that says something about the subject. 
  
Example: Great writers write. 
  
The simple predicate is the predicate (verb) without the words that modify or complete it. 
  
Example: The first stadium held 40,000 people. 
  
The complete predicate is the simple predicate with all the words that modify or complete it. 
  
Example: The first stadium held 40,000 people. 
  
A compound predicate has two or more simple predicates, or verbs. 
  
Example: Athletes stretch and practice almost everyday. 
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Appendix 3:  Clauses 

  

A clause has a complete subject and a complete predicate. Also, there are two types of clauses: 
independent (“I left”), which can grammatically stand alone, and dependent (“After I left”), which 
requires an independent clause before or after it to create an complete sentence. Furthermore, the 
combination of clauses determines the sentence structure (there are four): 

  

Simple sentence: an independent clause with one subject-predicate combination. It may be long or 
short, but a short simple sentence is called a “bullet” sentence. 

  

Example: The students carefully completed their work. 

  

Compound sentence: two or more independent clauses joined by a coordinating conjunction (a 
FANBOYS: for, and, nor, but, or, yet, so). 

  

Example: The students carefully completed their work, so they could go out. 

  

Complex sentence: a sentence with at least one independent clause and two or more dependent, or 
subordinate, clauses. 

  

Example: Although the students carefully completed their work, they still could not go out. 

  

Compound-complex: a sentence with the features of a compound and a complex sentence, so it 
contains one or more dependent clauses and two or more independent clauses with a FANBOYS. 

  

Example: Although the students carefully complete their work, they still could not go out, and they 
became upset. 

  

How a writer combines the above sentence types affects the pacing, tone, style, and meaning of a text. 
Combining clauses (see “Sentence Combining: Coordination Versus Subordination” in this handbook) 
connects ideas and creates a more fluid style. Using a simple or bullet sentence can isolate and, 
therefore, emphasize an idea, especially when it’s surrounded by longer sentences. 

Above all, however, a writer must vary sentence structure to avoid a choppy, “laundry-list,” or simplistic 
style (see “Improving Sentence Style” in this handbook for more on style). 
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Appendix 4:  Kinds of Sentences 

  

A declarative sentence makes a statement. It ends with a period (.). 

Example: I am happy today. Example: Terry likes mystery books. 

  

An interrogative sentence asks a question. It ends with a question mark (?). Example: Are you kidding 
me? Example: What is your name? 

  

An imperative sentence gives a command or makes a request. It usually ends with a period (.). 

Example: Do your homework. Example: Please turn off your stereo. 

  

An exclamatory sentence expresses strong emotion. It ends with an exclamation point (!). 

Example: What a year we had! Example: I just won the lottery! 
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Appendix 5:  Basic Comma Rules 
1. Use a comma after every item (words, phrases, clauses) in a series except the last. Examples: 

We learned reading, writing, and critical thought in English. 

OR 

English provided a world of experiences, a binder of essays, and a year of sleepless nights. 

OR 

Life offers much to those who are aware, providing winds that clear the air, leaving one with the insight 
to make the right choices. 

2. Use commas after the adverbs first, second, third, and so on, when these adverbs introduce a 
series of parallel items. 

Example: 

We learned many things: first, don’t chew gum on campus; second, be on time; and third, avoid the 
wrong crowd. 

3. When two or more adjectives come before a noun and modify it, use a comma after each 
adjective except the last one. 

Example: 

The multi-colored, lost husky made us laugh when it chased the squirrels in the quad during nutrition 
break. 

4. Use a comma to separate an introductory word, phrase, or clause from the rest of the sentence. 
The comma may be omitted if the phrase is short (stylistic). 

Example: 

After realizing his mistake, the student feigned innocence to deflect the blame he knew would follow. 

5. Use commas to set off words or groups of words that interrupt the flow of thought in a 
sentence. 

Example: 

The student, after realizing his mistake, feigned innocence to deflect the blame he knew would follow. 

6. Use commas to set off nouns of direct address (name). Example: 

Hallie Husky, stop chasing your tail! 

7. Use commas to set off most appositives (word or group of words used directly after another 
word to explain it). NOTE: When an appositive is a non-restrictive element (not essential to 
meaning), commas are not necessary. 

Example: 

Max, my most unruly dog, was my first choice for obedience school. 

8. Use commas to set off the identifying phrase (explaining words) of a direct quotation. NOTE: 
Commas and periods come before quotation marks; colons, semi-colons, and dashes go after 
quotation marks. 
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Examples: 

Becka said, “No,” knowing it would bother everyone. 

OR 

“Okay,” mumbled Blake, “I’ll do it”; however, he had no intention of doing so. 

9. Use a comma before the coordinating conjunction (and, but, or) that joins the two main clauses 
in a compound sentence. NOTE: Do not use a comma before the and that joins a compound 
subject or a compound predicate. Also, using a comma between short independent clauses (five 
words or less) joined by coordinating conjunctions is stylistic. 

Examples: 

We will work and play hard this year, and they will enable us to succeed in the future. 

OR 

I studied and I know the answer. 

10. In dates, use a comma between the day of the month and the year. Example: 

September 5, 2002 

11. Use a comma between the name of a city or town and the name of its state or country. 
Example: 

Chino Hills, CA 

12. Use a comma after the salutation of a friendly letter and after the complimentary close of a 
friendly letter or a business letter. 

Example: 

Dear Mary, 

13. Use a comma to separate contrasted sentence elements. Examples: 

We understood the question, but were reticent to answer. 

OR 

To stand up for one’s beliefs takes courage, not an easy thing to acquire. 

14. When no specific rule applies, but there is danger of misreading, use a comma. Example: 

Who he is, is a secret. 

Misuses of the Comma: 

1. Do not interrupt the normal flow of a thought with a comma. 

WRONG:  We thought, that he knew the answer. CORRECT: We thought 
that he knew the answer. 

2. Do not place a single comma between a subject and a verb. 
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WRONG: Sally, as well as her friends were avoiding the question. CORRECT:
 Sally, as well as her friends, were avoiding the question. 

3. Do not separate words or phrases joined by and or or. 

WRONG: We had to complete the work quickly, or face the consequences. 
CORRECT: We had to complete the work quickly or face the consequences. 

OR 

We had to complete the work quickly, or we had to face the consequences. 

4. Do not place a comma between a conjunction and the word/words it introduces. 

WRONG: Fred enjoyed his vacation but, he hated getting back to work. 
CORRECT: Fred enjoyed his vacation, but he hated getting back to work. 

5. Do not separate two independent clauses with a comma. 

WRONG: The principal cared about the students, she always listened to their 
ideas. CORRECT: The principal cared about the students, for she always listened to their 
ideas. 
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Appendix 6:  Apostrophes 
1. Add an apostrophe and an s to form the possessive of a singular noun. Examples: 

the student’s book a book’s cover Allie’s jacket 

  

2. Add only an apostrophe to form the possessive of a plural noun ending in s. Examples: 

the students’ class teachers’ materials families’ concerns 

  

3. Add an apostrophe and an s to form the possessive of an irregular plural noun not ending in 

s. Examples: 

children’s toys men’s room 

  

4. Add a single apostrophe and an s to form the possessive of nouns in a series, if ownership is 
shared. 

Examples: 

boys and girls’ gym 

Mr. Moore and Mr. Hampton’s rules 

  

NOTE: If ownership is separate, place an apostrophe s after each noun. 

  

Mr. Moore’s and Mr. Hampton’s offices 

  

5. Add only an apostrophe to form the possessive of a noun ending in s. Examples: 

Venus’ atmosphere Appendices’ pages 

  

6. Do NOT use an apostrophe to form the plural of an abbreviation or number. Examples: 

1980s 

BAs sevens 600s 

 
 

  



150 
 

Appendix 7:  Active and Passive Voice 
 

The English language has two voices—active and passive. Both terms refer to the use of verbs. Active 
voice is direct, vigorous, strong; passive voice is indirect, limp, weak—and sneaky. 

  

Active voice: Dan opened the bag. 

  

Dan is the subject of the sentence, and Dan acted. He did something—he opened. The verb shows him in 
action. Any other sentence with an active verb could demonstrate the same principle: Rachel cheated; 
Chris stole; Mollie interrupted; Jamie tripped. Whenever a verb shows the subject of a sentence doing 
something, the sentence is in active voice. Because more active verbs make writing clear and precise, 
teachers will urge students to use the active rather than passive voice. 

  

Passive voice: The bag was opened by Dan. 

  

In the above sentence, the subject is bag, but the bag is doing nothing at all. It is having something done 
to it. 

  

Passive voice: Bells were rung; horns were blown; confetti was thrown from every office window, and 
embraces were exchanged by total strangers. 

  

Active voice: Bells rang, horns tooted, confetti was thrown from every office window, and total 
strangers threw their arms around each other. 

  

The chief weakness of passive voice is its anonymity. It could almost be called the “nobody” voice, and 
the writer is tempted to include or attach a name at the end of it. 

  

Examples: 

The room was cleaned. The room was cleaned by Daniela. The 
flowers were cut. The flowers were cut by Josh. 

The lights were turned on. The lights were turned on by Marcos. 

  

The “tag” at the end of the sentence may help the writer’s conscience, but it does not help his writing. 
Despite adding the names, the subjects are still not acting; each is accepting whatever the rest of the 
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sentence chooses to “dish out.” That’s boring and makes for boring, uninteresting, and less precise 
writing. A good way to handle passive voice is to delete the end of this kind of sentence and switch it 
around entirely. 

  

Examples: 

Daniela cleaned the room. Josh cut the flowers. 

Marcos turned on the lights. 

 
 

When editing a paper for passive voice, look for forms of the verb to be (am, is, are, etc.—refer to “Help 
Sheet” in this handbook for a complete list). Often, sentences using such verbs are written in the passive 
voice. To change such sentences to an active voice, place the person/thing that is doing the action as the 
subject of the sentence. 

  

In addition to the precision supplied by active verbs, the use of the active voice leads to concise prose. 
Concise prose shows more sophistication than wordy writing, for the best students see much, but say it 
succinctly. 

  

Acceptable Use of the Passive Voice 

Although English teachers encourage the use of the active voice, passive voice becomes more precise, 
and therefore preferable, in a few instances. 

  

1. Use the passive voice to express an action in which the actor is unknown. Example: 

The anonymous note was sent to the student. 

  

2. Use the passive voice to express an action in which it is desirable not to disclose the actor. 
Examples: 

The person standing near the entrance was asked to move. The top player was eliminated in the first 
round. 

  

3. Use the passive voice to emphasize the passive nature of the subject. Examples: 

The child was disciplined by the parent. 

Pip’s world was turned upside down, literally and figuratively, by the convict.  
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Appendix 8: Levels of English Subject Core Competencies: Deconstructing the Levels 

Competency Level 1 Level 2 Level 3 
1: Language Ability    
Connections to English Understand how 

English contributes to 
personal and national 
development and 
social progress 

Understand how 
English is closely 
related to personal and 
national development 
and social progress 

Thoroughly 
understand how 
English is closely 
related to personal and 
national development 
and social progress 

Familiarity with English Initial feel for English Stronger feel for 
English 

Enhanced feel for 
English 

Contexts for use of 
English 

Familiar contexts Common contexts  Wider contexts  

Level of understanding 
of English 

Understand meaning, 
main information, and 
intentions of texts 

Demonstrate a higher 
level of proficiency in 
using English to 
understand the main 
ideas and specific 
information of texts 

Expertly use English to 
accurately understand 
the main ideas and 
specific information of 
texts  

Inferencing in English N/A Infer author’s 
intentions, emotions, 
attitudes, and values 
 

Infer author’s 
intentions, emotions, 
attitudes, and values 

Themes N/A Abstract the thematic 
meaning of texts 

Expand the thematic 
meaning of texts 

Text structure and style Identify the overall 
structure and style of 
texts 

Analyze the 
organizational 
structure, stylistic 
features, and 
coherence of texts 

Analyze the 
reasonableness of the 
organizational 
structure and the 
logical relationship 
between the main 
ideas and facts and 
critically examine the 
content, viewpoints, 
emotions, attitudes, 
and stylistic features 
of texts 
 

Expressing oneself in 
English 

Infer meaning, 
describe events, 
convey information, 
and express personal 
insights and emotions 

Identify relationship 
between main ideas 
and facts; effectively 
describe events; 
convey information 
and express personal 
opinions, emotions, 
intentions, attitudes, 
and values 

Appreciate the writing 
devices used in fine 
passages; demonstrate 
accuracy, expertness, 
and appropriacy when 
describing events; 
conveying information, 
and expressing 
personal opinions, 
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emotions, intentions, 
attitudes and values 

Relationships in English Try to build 
appropriate roles and 
relationships in familiar 
situations. 

Build appropriate roles 
and relationships for 
daily life 

Construct appropriate 
roles and relationships 
in wider contexts 

2: Cultural Awareness    
How to access culture 
in English 

Find cultural 
information based on 
cues in clear situations 
 

Use appropriate cues 
to obtain cultural 
information in familiar 
situations 
 

Use methods to obtain 
cultural information in 
real life situations 

Exploring differences in 
English culture 

Willingness to learn to 
compare cultures 

Provide explanations 
for similarities and 
differences in cultures 
(and analyze them) 

Explore the historical 
and cultural reasons 
for similarities and 
differences in culture 
(and understand and 
reflect on them) 

Cross-cultural 
awareness 

Form cross-cultural 
awareness 

Enhance cross-cultural 
awareness 

Demonstrate cross-
cultural awareness 

Cross-cultural 
communication 

Understand Chinese 
culture better through 
comparisons with 
others 

Apply cross-cultural 
communication 
strategies 

Adopt cross-cultural 
communication 
strategies 

Level of cultural 
confidence 

Enhance cultural 
confidence 

Understand and 
respect cultural 
diversity with 
strengthened cultural 
confidence 

Respect cultural 
diversity by 
comprehending and 
joining in a sense of 
community with world 
cultures and 
consciously strengthen 
cultural confidence 

Values Form correct values Understand spiritual 
significance of correct 
values 

Analyze and 
distinguish the values 
of cultures (and 
positive aesthetic 
tastes and high moral 
emotions) 

Beauty of language Perceive the beauty of 
language and meaning 
of content 

Understand and 
appreciate the beauty 
of language and 
meaning of content 

N/A 

Spread Chinese culture Introduce Chinese and 
foreign culture in 
English 

Cultivate an awareness 
of spreading socialist 
culture and compare 
Chinese and foreign 
culture in English 

Tell Chinese stories 
and describe and 
interpret Chinese and 
foreign culture in 
English 
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3: Thinking Capacity    
Linguistic and cultural 
phenomena 

Observe linguistic and 
cultural phenomena  

Actively observe 
linguistic and cultural 
phenomena 
 

Correctly observe 
linguistic and cultural 
phenomena 

Comparing information Identify similarities and 
differences by 
comparing information  

Distinguish between 
important and less 
important information 
by comparing it 

Identify key problems 
and grasp the whole 
situation 

Analyzing information Objectively analyze the 
correlations and 
differences in 
information according 
to different 
environments 

Objectively analyze the 
internal correlations 
and differences in 
information according 
to different situations 
and contexts 

Comprehensively 
analyze the internal 
relations and 
contradictions 
according to different 
environments  

Questioning  
differences 

Find basic reasons for 
differences 

Discover various 
causes for differences 

Identify reasons for 
differences 

Making connections Infer simple, logical 
relationships 

Inform logical 
connections in 
information 

Infer various logical 
connections in 
information 

Summarizing 
information 

Summarize features in 
the information 

Summarize common 
elements in 
information  

Summarize rules 

Forming concepts Form new, simple 
concepts 

Construct new 
concepts 

Construct new 
concepts 

Explaining problems Try to use new 
concepts to explain 
new problems and 
understand the world 
from new angles 

Interpret and deal with 
new problems and 
understand the world 
from new perspectives 

Deal with and solve 
new practical problems 
with new concepts 

Expressing opinions Put forward opinions 
on new information 

Use induction to 
understand new 
information 

Understand the world 
from multiple 
perspectives  

Judging information Judge the authenticity 
of information 

Question, analyze, and 
judge the value of 
viewpoints and 
thoughts 

Challenge the premises 
and presumptions 
behind various 
viewpoints and ideas 

Forming own views Form own views, 
avoiding blind 
acceptance or 
rejection 

Form own views by 
judging other 
viewpoints 

Make own views by 
judging other 
viewpoints 

4: Learning Ability    
Importance of English Realize the importance 

of learning English and 
show interest and 
motivation to learn  

Correctly understand 
the importance of 
learning English and 
show strong interest 
and desire to learn 

Sophisticatedly and 
correctly understand 
the importance of 
learning English and 
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show strong interest 
and desire to learn 

Learning plans Plan to learn English 
and master learning 
strategies and methods 

Set clear learning 
objectives and make 
learning plans 

Set clear learning 
objectives and adjust 
and optimize learning 
plans 

Motivation to learn Show determination to 
learn English and have 
the will to overcome 
difficulties  

Show sustained 
learning motivation 
and analyze causes for 
difficulties and try to 
solve them 

Show strong 
motivation to learn 
English and face 
learning difficulties and 
solve them 

Learning experience Learn from others and 
ask for help with an 
open mind 

Reflect on learning; use 
English to 
communicate and 
express meaning 

Reflect on learning; 
develop strong 
confidence and sense 
of success in learning 
English 

Types of learning Show a strong spirit of 
cooperation 

Carry out autonomous 
and cooperative 
learning 

Show expertness in 
autonomous and 
cooperative learning  

Learning resources Know various learning 
resources 

Use online resources Expand additional 
learning resources; 
access information 
through Internet and 
make proper selection 
according to needs 

Learning opportunities Participate in English 
learning activities 

Conduct out-of-class 
learning activities 

Make every effort to 
create and grasp 
opportunities to learn 
English and present 
oneself 

 

Figure 85:  Levels of English Subject Core Competencies: Deconstructing the Levels 
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Appendix 8: Video Links of 6 Webinar Sessions on Teaching English Writing for and beyond Gaokao 

RELO Weibo page: www.weibo.com/gzenglish  

Session 1: https://weibo.com/tv/show/1034:4791936184418412?from=old_pc_videoshow 

 

Session 2: https://weibo.com/tv/show/1034:4796879356231748?from=old_pc_videoshow 

 

Session 3: https://weibo.com/tv/show/1034:4799434895327291?from=old_pc_videoshow 

 

Session 4: https://weibo.com/tv/show/1034:4802654917034003?from=old_pc_videoshow 

 

Session 5: https://weibo.com/tv/show/1034:4804496019357750?from=old_pc_videoshow 

 

Session 6: https://weibo.com/tv/show/1034:4807033971736696?from=old_pc_videoshow  

  

http://www.weibo.com/gzenglish
https://weibo.com/tv/show/1034:4791936184418412?from=old_pc_videoshow
https://weibo.com/tv/show/1034:4796879356231748?from=old_pc_videoshow
https://weibo.com/tv/show/1034:4799434895327291?from=old_pc_videoshow
https://weibo.com/tv/show/1034:4802654917034003?from=old_pc_videoshow
https://weibo.com/tv/show/1034:4804496019357750?from=old_pc_videoshow
https://weibo.com/tv/show/1034:4807033971736696?from=old_pc_videoshow
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Appendix 9: The Monster Book & Developing Writing 

The Monster Book of Language Teaching Activities  

 

a collection of over 150 activities intended to liven up the language classroom, engage students in 
learning, and give instructors straightforward, active options for practicing the four skills and tapping 
into other elements of language such as grammar, vocabulary, critical thinking, and culture 

https://americanenglish.state.gov/resources/monster-book-language-teaching-activities  

Developing Writing 

  

Developing Writing is a reading and writing skills text. Each of the twenty chapters in this book is 
introduced by a reading selection that incorporates the lesson’s model structures, mechanics, and 
grammar points. Each reading in Developing Writing focuses on some aspect of American or world 
culture. Each reading passage is followed by composition, vocabulary, and spelling activities. An irregular 
verb list, grammar rule index, and answer key are also included. 

https://americanenglish.state.gov/resources/developing-writing  

https://americanenglish.state.gov/resources/monster-book-language-teaching-activities
https://americanenglish.state.gov/resources/developing-writing
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opportunities, expertise and materials. The RELO Office in Beijing is one of 26 
such offices around the world and is coordinated by the U.S. Department of State, 
Bureau of Educational and Cultural Affairs, Office of English Language Programs. 

For more information, see: https://china.usembassy-china.org.cn/relo/. 

For inquires, email: RELOBeijing@state.gov 

https://eca.state.gov/about-bureau/organizational-structure/office-english-language-programs
https://china.usembassy-china.org.cn/relo/
mailto:RELOBeijing@state.gov
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